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Purpose of the Study
Within the early adolescent school population there exists a
significant number of young people who suffer noticeably from prob-
lems which are primarily interpersonal or social in nature.Since
upwards of one-sixth of the student body is making ineffective to un-
satisfying adjustments, it is unrealistic, in the foreseeable future at
least, to attempt to cope with these problems satisfactorily in terms
of individual counseling.The severely disturbed alone are sufficient
in number to overburden the available counseling and psychiatric
staff, and the moderately disturbed are left with little or no help,
This study is an attempt to evaluate the effectiveness of small
group counseling as one method of dealing with the problems of themoderately disturbed adolescent.In order to support or refute the
basic premise of this research, the myriads of possible queries have
been formulated into a series of five hypotheses for testing.
Procedures
This research was confined to eighth grade students in one
junior high school.The single criterion for selection was the re-
quirement of multiple teacher referral.Fifty-seven students from a
total of 306 were referred by two or more teachers, and this number
was reduced to 48 by eliminating the most and least disturbed.Two
groups each of eight boys and one of eight girls constituting the exper-
imental groups were matched against an equivalent number of con-
trols.The three experimental groups, each under a different but
experienced counselor, engaged in a series of 14 small group coun-
seling sessions between the first and third nine week grading periods.
Adlerian techniques were used, all students completed the series,
and a group of 12 different instruments were employed for evaluations.
Findings
The findings of this study are presented in reference to the
original hypotheses:1.The variation in teacher ratings over the 18 week period
will not differ significantly between the experimental and the con-
trol groups.Both the structured and unstructured teacher ratings
were statistically significant at the . 01 and . 02 level of confidence
respectively, and this null hypothesis can be rejected with confi-
dence.
2.There are no significant differences between the results
obtained by experimental and control groups on all types of stand-
ardized tests administered.The results of three of the four tests
administered were statistically inconclusive, but the Mooney Prob-
lem Check List did show results significant to the .05 level of con-
fidence.The null hypothesis, as stated, has been refuted.
3.The variation in citizenship and subject matter grades
between the first and third nine weeks grading period will not differ
significantly between the experimental and control groups.This
null hypothesis is supported for both citizenship and subject matter
grades, since t-scores of.868 for citizenship and 1. 55 for subject
matter grades are not supported at the . 05 level of confidence.
4.It is possible to chart significant trends of underlying
feeling for the students in the experimental groups. By reducing
all expressions to feeling components, a marked movement in the
direction of flight-hostility-warmth was recorded.This hypothesis
was supported as stated.5.Members of the experimental groups and their counselors
will develop a favorable consensus of subjective evaluation concern-
ing the improvement of interpersonal relations.The protocols,
counselors summaries and evaluations, and student judgment uni-
formly support this hypothesis.
Recommendations
1.The results of this study are sufficiently encouraging to
merit recommendation of this procedure to other junior high schools
as one method of coping with moderately disturbed early adoles-
cents.
2.Further experimentation is recommended in the myriads
of questions raised as a by-product of this study.Particularly in
need of refinement are problems of identification, evaluation, and
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CHAPTER I
INTRODUCTION
There are powerful forces operating in our age, in our soci-
ety, and even in our schools which make it difficult for an ever
larger proportion of individuals to find satisfying roles in our de-
veloping technical and impersonal society.Big business, big gov-
ernment, and even big education have unquestionably demonstrated
their superior effectiveness in the economic sphere and in the area
of their primary functions.With some 50 percent of our hospital
beds filled with mentally ill patients there is ample evidence, how-
ever, of the inability of a sizable percentage of our population to
find security and meaning in life as they interpret it.The 10 to 20
percent of our population which actually receives treatment for men-
tal abnormality does not in any way reveal the magnitude of the to-
tal problem.There is no way of estimating what proportion of
people suffer from an emotional disability which reduces their ef-
fectiveness and renders their life an essentially unsatisfactory ex-
perience. As a case in point it can be noted that the school in2
which this study was conducted is located in a favored cultural and
economic area.Yet in response to a request for names of eighth
grade students who showed any type of behavioral or personality
problem,teachers turned in a total of 108 different names with 57
being submitted by more than one teacher.With the eighth grade
enrollment at 306, this shows that teachers saw some type of dis-
turbance among one-third of the students and noticeable problems
among more than one-sixth.
In the cult of bigness, of the expert, of the super-colossal,
the individual finds it increasingly difficult to compete, to make a
significant contribution, to feel the satisfaction of creativity.When
the craftsman cannot compete with the automated product--even in
quality; when it is less expensive to replace an article than to re-
pair it, the satisfactions of simple achievement are restricted to a
relatively small segment of the total population.
The family has changed in size, in the relative and absolute
value of the individuals composing it, and in total function.Many
families are small, and the interpersonal relations tend to be re-
stricted to the fundamentals of food, clothing, and lodging.Chil-
dren have long ceased to be an economic asset and have practically
no opportunity to contribute in a satisfying way to the general fami-
ly welfare.The common practice of both husband and wife3
engaging in full time employment outside the home reduces the op-
portunity and the energy to devote to leisurely family social inter-
action.Like the procurement of its food and the building of its
houses, the family tends to contract out the education, entertain-
ment, and supervision of its children.
In the process of the evolution of society and the family, the
schools have gradually assumed many functions which lie outside
the academic disciplines.In most cases they have acquired these
functions more by default than by virtueof any particular compe-
tence for handling them.The schools have responded nobly to the
challenge, and high enrollments in university guidance and coun-
seling courses attest to the interest of the professional staff in
these matters.The present concern with individual differences,
life adjustment education, moral and spiritual values, constant
modification and improvement of the curriculum have all been
mighty strides toward an amelioration of any shortcomings.It
would be folly to believe, however, that all has been done that could
and should be done.
Purpose of This Study
In the midst of swirling, eddying, conflicting, and ever in-
creasing demandS upon the program of the secondary school, the4
administrator does not determine a simple solution by plotting a
scientifically determined course between the shoals of Charybdis
and the reefs of Scylla; the horns of his dilemma are plural.Span-
ish cannot be introduced, science content cannot be increased, nor
guidance units added but at the expense of other, and perhaps equal-
ly desirable, materials.Given a comparatively limited day, cur-
riculum content values are relative, not absolute.Needs are infi-
nite, while time and personnel are finite.In the last analysis any
additional demand upon student time must be justified in competition
with other demands of considerable merit.
In every school, in every class, to every teacher there falls
an allotment of somewhat disturbed youngsters whose symptoms
range from the very shy via the lazy and the shiftless to the obvious-
ly disturbed.These young people have been classified by such eu-
phonious terms as the non-achievers or the reluctant learners.
While no school can deny the presence of this type of student, few
care to lay claim to even the most tenuous of partial solutions.
Cassel and Coleman (20, p. 60-65) in a summary of reasons why
students dropped out of school give a convincing description of the
characteristics of the emotionally disturbed youth.The literature
is replete with low ability grouping, special content, industrial arts
classes, and life adjustment education which fall short of success:5
with these students whose problems, not being basically academic,
cannot be fully met by adjustment of the basic curriculum.
If it can be assumed that more than one sixth (Supra, p.2) of
students suffer noticeably from problems which are primarily in-
terpersonal or social in nature,it behooves the schools to investi-
gate the various methods of dealing with the problem.According to
a study by Granucci (54, p.318), the major difficulties of those
students referred to the guidance department were found to be
emotional problems and social adjustment.It has been the pur-
pose of this present research to determine the effectiveness of
small group counseling in helping mildly disturbed young people to
develop a more accurate self-concept, an objective acceptance of
self, practice in social skills in a less threatening atmosphere, and
generally to move from feelings of withdrawal and hostility toward
feelings of warmth and trust toward others (99, p.4).
Statement and Scope of the Problem
The fundamental problem in this study is the determination of
the effectiveness of small group counseling upon the behavior of
those eighth grade students selected by teachers as having notice-
able emotional or behavioral problems.There are, of course, a
number of subordinate problems whose solution should provide at6
least a partial answer to the major thesis.It is important to dis-
cover, for example, whether teachers are able to be sufficiently
sensitive to small increments of behavioral change as to be reli-
able indicators of these changes.It is further important to discov-
er whether any type of standardized measuring instrument, achieve-
ment tests, academic ability tests, problem check lists, sociomet-
ric studies, are sufficiently sensitive to reveal trends within the
restricted time allowed.The effect of the personality of the coun-
selor needs to be assessed. Are grades a sufficiently delicate
measure to be indicative of behavioral change? Will progressively
improved interpersonal adjustment reveal itself in changed academ-
ic progress? Will the students themselves feel that this has been
a worthwhile project?In a very careful sequential study of the
transcripts of the counseling sessions, is it possible to determine
from an item analysis of the feelings expressed any significant
trends? What is the subjective evaluation of the counselors con-
cerning the progress of the groups?
Hypotheses to be Tested
In order to support or refute the basic premise of this re-
search: namely that small group counseling is effective in im-
proving the emotional adjustment of moderately disturbed7
adolescents, the above queries have been formulated into a series
of five hypotheses for testing:
1.The variation in teacher ratings over the 18 week period
will not differ significantly between the experimental and
control groups.
Z.There are no significant differences between results ob-
tained by experimental and control groups on all, types of
standardized tests administered.
3.The variation in subject matter and citizenship grades
between the first and third nine weeks grading periods
will not differ significantly between the experimental and
control groups.
4.It is possible to chart significant trends of underlying
feelings for each of the students in the experimental
groups.
5.Members of the experimental groups and their counselors
will develop a favorable consensus of subjective evalua-
tion concerning the improvement of interpersonal rela-
tions.
Significance of the Study
The education of the mentally retarded or the low ability child8
requires great skill and patience, but it is within the powers of the
competent teacher.The teaching of the average and certainly the
superior youth is a task demanding the highest degree of skill and
understanding.Yet this is a task well within the ability of the pro-
fessional staff.The emotionally disturbed youngster, and his name
is legion:shy, hostile, perfectionist:, attention-seeker, disorderly,
withdrawn, offers a much more challenging problem.While it is
true that a good guidance program, adequate counseling staff, demo-
cratic classroom atmosphere, skilled teaching techniques, and fair
interpersonal relations are all factors which minimize the problem,
schools have not been able to develop a positive approach to its so-
lution.No "better" arrangement or organization of the materials
of study offers a solution to any except those whose emotional mal-
adjustments stem directly from an inability to master the content as
normally presented.Individual counseling has a contribution to
make, and, if it were possible to provide sufficient skilled counse-
lor time to service all students who could benefit from it, progress
could be made with the less deeply disturbed young people who now
receive little attention.In the present and in the foreseeable future,
however, there is no possibility of providing individual counseling
in depth to more than the most severely disturbed young people.
There is some question whether individual counseling is even9
the best approach.Since man is a social being, his problems are
interpersonal in nature, a:nd the efficiency with which they can be
solved in isolation is open to some doubt.Lindgren (78, p.122)
points out that group counseling, although first adopted as a time
saving technique, has convinced workers in this field that there are
secondary factors operating that make this .technique a valuable
procedure in its own right.Hadley states:
In many cases people find it easier to discuss
their problems with a group of individuals who share
the same or similar problems than to discuss them
with one person.They find it easier to accept the
fact that they are not alone in their particular diffi-
culties when they are able to discuss with others, or
to listen to others discuss, the same things.The
group provides a miniature and controlled social
situation.Clients can experiment in such a situa-
tion, trying out modes of reaction and roles before
they use them in larger or personally more impor-
tant social situations... The cumulative effect of
other clients endeavoring to change their behavior
patterns has been observed to produce a far
stronger incentive toward that end in the individual
client than usually results from individual counseling
in a comparable length of time (58, p. 228).
In recent years small group procedures have become remarkably
widespread.Brainstorming and, big time advertising have become
closely linked in the popular mind.Buzz sessions are the sine qua
non of the meetings of academic specialists.The journals of psy-
chology, anthropology, and applied social science have published an
ever-increasing number of articles concerning small group re-
search into such varied relationships as therapy, perception,10
communication, morale, leadership, and problem solving (106, p.
181).
In the junior high school, students are still able to make de-
sirable emotional and social adjustments as a result of relatively
simple techniques.Since many moderately disturbed students can-
not be handled by the already overloaded schedule of the counselor,
a thorough investigation of the possibilities of small group proce-
dures seems indicated.In tracing the behavioral history from the
first through the seventh grade of those eighth graders identified as
having moderate emotional problems, it is relatively easy to find
symptoms of the problem in the early grades.Certainly the modi-
fication of behavior is considerably easier in the pre-adolescent
period.Dreikurs says:
During the school period until adolescence, the goals
---and thereby the overt behavior patterns--can be
easily changed through educational and personal influ-
ences, although such changes do not necessarily alter
the fundamental life style.During puberty the person-
ality is established and thereafter neither life style
nor goals are easily changed.The process of "matura-
tion" does not bring, of itself, any fundamental change
in the psychodynamics of an individual, but instead
simply increases his ability to function despite wrong
psychological attitudes.This implies the ability to
rationalize and to cover up.During adolescence the
individual learns to put up a front, to behave in line
with prescription and standards regardless of how he
feels and what he thinks (37, p.19).
The early adolescent period is the latest time when characteristic11
behavior patterns and social perceptions can be easily changed.
Since the moderately disturbed junior high school age students
are perhaps able to function on the low end of acceptable progress
and to the extent they can be "contained" within the classroom, they
have been either tolerated in normal sections or recommended for
remedial groups.Neither procedure has been an effective treat-
ment of the symptoms nor a realistic approach to the underlying
problem,
Since preliminary investigations had revealed that more than
15 percent of the students were in need of some type of help with in-
terpersonal problems, the field of small group counseling appeared
to be the most feasible and the most promising technique. To the ex-
tent that this research shows positive findings, to that extent can
confidence be placed in it.If the results are inconclusive or nega-
tive, this technique can be eliminated as a fruitful procedure.
Background of the Study
Since the establishment of the junior high school system in
Corvallis in the fall of 1957, there has been an ever-increasing em-
phasis upon the development of a comprehensive academic, guid-
ance, and recreational program which meets the needs of the early
adolescent. By means of a three track subject matter program12
embracing the slow, normal, and superior students, plus district
operated classes for the truly retarded youth, and special education
for those with specific difficulties, all young people can be offered
an adequate academic program which is reasonably tailored to their
needs and capabilities.
The guidance program has been developed and refined to the
point where it appears to meet the needs of the broad span of nor-
mally adjusted youth.Major stress is upon the educational and or-
ientation aspects of the guidance program.There is considerable
emphasis on personal problems and a lesser stress on specific
vocational areas.Two full time counselors constitute the core of
the counseling service.This area is further aided by the school
principal, the district director of guidance, and the services of the
district special education department.Community resources in-
clude a county psychiatric clinic, a school nurse, advice and con-
sultation from members of the psychology department of Oregon
State University, and a psychiatrist in private practice,
All these programs are under constant evaluation and modifi-
cation.No one feels that any of these programs is a fully adequate
approach to the problem it is designed to solve.At the same time
the framework and the mechanics for dealing with the problems of
the normal youngster and also those of the deeply disturbed are13
relatively satisfactory.In any period of serious consideration of
aspects of the total program, however, attention invariably turns
to those students whose problems are not being effectively met by
any existing measures.
Three years ago as a result of a rather serious evaluation of
the over-all program and primarily the guidance procedures, it was
felt that there was a large segment of the student population whose
problems were sufficiently severe to interfere not only with their
academic progress but also with their basic social adjustments.
These were the young people with some type of emotional distur-
bance which interfered with their learning, their behavior, and
their useful activities.Although many of the areas which were ac-
tually troubling them were also included in the normal guidance
units, they seemed unable to profit from these presentations.At
the same time their progress and behavior were sufficiently within
normal limits that they were not referred to the counseling staff in
any number.
At this time considerable thought was given to the youngster
with mild emotional disturbance, and some tentative approaches to
the problem were investigated.It was determined first to attempt to
estimate the extent of the problem.In a series of discussions with
selected staff members, the consensus was that approximately one14
youngster in five suffered from some type of emotional problem
which interfered with what was estimated to be his reasonable prog-
ress in school.The next step in this preliminary investigation was
an attempt to determine to what extent the personality, technique,
and methodology of the teacher affected the adjustment to school of
this type of youngster.Although it appeared that these students did
make a better school adjustment in those classes where the teach-
ers were firm, fair, and somewhat considerate of their private feel-
ings, this condition seemed perhaps equally true for those students
with better adjustment patterns.As a group it did appear that these
young people were less able to cope with the "unusual" instructor,
one who was less conservative in his methods, unusually severe or
critical, or whose own emotional reactions were not consistent. Al-
though it was the final conclusion that the atmosphere of the class-
room did have a bearing upon the behavior and to a certain extent
the progress of these young people,it was felt that the individual's
perception of the atmosphere was frequently a facit of his basic
maladjustment.
Individual counseling was then tried with a sample of these
mildly disturbed young people, and, while this procedure seemed to
be relatively effective with many, the length of time involved simply
ruled this procedure out as a possibility for meeting the larger
problem.15
In the meantime a series of summer courses and workshops
both at the University of Oregon in Eugene and at Oregon State Uni-
versity in Corvallis had aroused considerable interest in the Adler-
ian psychological approach (1,p. 707-722)primarily as presented
by such outstanding practitioners of this system as Dr, Rudolf
Dreikurs, Dr. Raymond J. Corsini, Dr. Bina Rosenberg, and Dr.
Raymond Lowe of the University of Oregon staff, and Mr. Maurice
Bullard,Director of Guidance for the Corvallis schools,All the
members of the guidance staff and many other regular staff mem-
bers of the Corvallis schools followed these courses with consider-
able interest and developed some skills and a great deal of enthusi-
asm in this particular approach to the handling of young people with
various types of social maladjustments.The underlying principles
of Adlerian psychology and the able demonstration of their effective-
ness convinced many on our staff that this was a most promising
methodology for use with junior high school age youngsters and fur-
thermore that it lent itself very well to group procedures.
During the1961-1962school year there were a number of ex-
periments of a group nature carried on within the Corvallis area.
Initially a series of group counseling sessions were established for
the mothers of elementary school age youngsters in one of the local
schools in an attempt to work out some of the problems existing16
among the participants and to make a joint attack on the specific be-
havior involved.This procedure became so successful that word of
it spread and there was a demand for the establishment of similar
group sessions for participants including parents and teachers else-
where in the district.In all cases these group sessions were pop-
ular with the members and in the subjective judgments of the coun-
selors and teachers these procedures were effective.
In an effort to narrow down further the application of these
techniques to the junior high school field, a group of six rather
serious behavior problems from one of the junior high schools was
selected for an experiment in extended group counseling.The only
objective evidence of the effectiveness of this series was the fact
that all of these boys who were on the verge of suspension at the be-
ginning of the sessions were able to complete the school year with-
out serious difficulty.
According to the counselor, one of the boys withdrew after
two months of weekly sessions since he could not accept the valid if
somewhat blunt criticism of the group.Two of the boys made suffi-
ciently good progress in revising their social concepts at the end of
ten sessions that they requested to be excused to return to classes
so that they would not lose further school work.Three boys con-
tinued to the end of the year, and maintained their satisfactory be-
havior until that time although one regressed during the summer.17
Quite apart from any real or imaginary changes in behavior, which
may or may not have occurred, this particular investigation did re-
veal an interpersonal dynamics that offered a certain promise for
future and perhaps better controlled experiments.
On the basis of the history just related it was decided in the
spring of 1962 to make a rather serious study and trial of small
group counseling in an effort to determine whether any reliable re-
sults could be established concerning the value of this particular
procedure.Furthermore, if this did prove to be a sound methodol-
ogy, it was important to learn what techniques were most effective
and to identify the types of maladjustment most susceptible to con-
trol by this method.
Limitations of the Study
1.Since the sample population was small in number and
drawn from a single school, there is no real evidence that the find-
ings of this study are typical of moderately disturbed eighth grade
students generally.
2.The division of the students into experimental and control
groups was done by random selection.In view of the small number
of individuals involved, however, it has not been established that the
groups were in fact equivalent.18
3.There was an unknown amount of resistance to the kind and
number of tests administered, particularly the Mooney Problem
Check List and the California Test of Personality. A number of
students in the initial counseling sessions expressed feelings of sus-
picion and invaded privacy concerning the content of these tests.
The test administration followed rather closely a critical article on
personality testing in the popular press (55, p.11, 14).That these
factors influenced the results is certain, whether significantly or
not is unknown.
4.It was attempted to minimize the dangers of the Hawthorne
Effect (26, p. 116-122) by the extended time of the experiment and
the inclusion of experimental groups, control groups, and all other
eighth grade students in many aspects of the study.It is realized
that in the last analysis the experimental groups did receive a ma-
jor share of the attention, and the magnitude of this effect upon the
findings is unknown.
5.Finally, the assessment of personality or behavioral
change is complex and delicate and requires more sensitive meas-
uring instruments than are available.Those at hand are exceed-
ingly gross, and significant personality change could occur without
being clearly revealed in such measures.19
Summary
Those young people in the secondary schools who have moder-
ate emotional problems or who, at best, fit in on the low end of the
scale of social adjustment are sufficiently disturbed to be handi-
capped in their academic achievement and unable to enjoy warm and
free interpersonal relations.This group is significant in size and
according to the tentative findings of this study may well run as high
as one in every five students.The youth comprising this group
show behavior symptoms of withdrawal, hostility, and disturbing,
attention-getting devices, and pose a problem to themselves and to
the schools.Existing guidance and counseling programs are either
ineffective or insufficient for this particular group, and this prob-
lem continues to be an unsolved frustration to all those concerned
with the education of youth.
Recent course work at the University of Oregon and Oregon
State University in the field of Adlerian psychology and preliminary
investigations of small group processes in the Corvallis School Dis-
trict made the choice of this orientation and methodology appropri-
ate for the present research.This study was undertaken to investi-
gate the effectiveness of small group counseling procedures with
selected early adolescents.The intent was to determine whether20
this technique might possibly be a worthwhile approach to the prob-
lem of the mildly disturbed young person.In view of the fact that
the life style becomes crystallized in early adolescence, it was felt
that the eighth grade was the latest time when interpersonal be-
havior might be easily modified.Five hypotheses were established
concerning anticipated behavioral changes occurring or failing to
occur as a result of small group counseling.CHAPTER II
PHILOSOPHICAL FOUNDATIONS
Group Dynamics
21
From the dawn of human history there has been no time when
man has not attempted to influence man, and his influence has been
most effective when dealing with groups. From the pharaohs and
the high priests of Egypt, the caesars of Rome, to the kings of
Europe and into present times, the "battle for the minds of men"
has been unceasing.It would seem that the combined wisdom of the
race would contain by now a very precise formulation of the rules of
group dynamics, and that any educated man of today would be aware
of the intricacies of interpersonal forces.This is unfortunately
not true and the successful group leader is popularly endowed with
mystical qualities and natural gifts not enjoyed by the general
public.
We know that our average diplomat thinks in very
one-sided terms, perhaps those of law, or economics,
or military strategy.We know that the average manu-
facturer holds highly distorted views about what makes
a work team "tick".We know that no one can answer
today even such relatively simple questions as what
determines the productivity of a committee meeting
(78, p.194).22
Particularly since the mid-thirties there has been a strong
development of rather unrelated approaches to the functioning of
group behavior.Sociology, anthropology, and psychology have be-
come deeply concerned with man as a social being.The separate
disciplines have been pursuing parallel and perhaps selfishly
guarded courses in the study of the influence of the social group,
and, although the emphasis of each group of scientists is different,
there is general agreement that group action and efficiency are es-
sential (56, p.375), that social climate is a major character deter-
minant (77, p.82), that perception is basic to behavior (77, p.61),
and that much of human action is motivated by emotional forces
which lie beyond the limits of immediate awareness (78, p. 62-63).
Murphy (90, p. 601-603) and Mead (86) have clearly shown the im-
portance of culture in the formation of social structure.Studies of
leadership (122, p. 527-553), dynamics of power (79, p. 745-765),
and myriads of studies of the structure and processes of groups
form an increasing contribution to the literature. A complete biblio-
graphy (73, p. 77-91) of therapeutic group studies with which this
paper is primarily concerned made between 1903 and 1950 amounted
to over 500 entries; a further study prepared by Corsini and Putzey
(29, p. 179-249) in 1956 contained over 800 entries.If this is indi-
cative of the literary activity in all fields of human relations, these23
procedures are of general concern,
There are, however, differences of opinion as to the value of
group procedures.Gulley, while recognizing the importance of
collective action and the effectiveness of group discussion, says:
Groups, however, have no substance apart from the
individual human beings who compose them. A group
has no hands except those of its members. Of course,
the individuals while interacting thereby react differ-
ently and contribute something in rough group action
which they could not accomplish as individuals alone.
Nevertheless, a group has no magical powers.It can
do nothing that its members are unable to do, since
the group consists only of its individual members in-
teracting collectively.The strengths of group dis-
cussion can be applauded and put to constructive use
even while recognizing realistically its limitations
(56, p. 375).
There is a different point of view expressed most clearly by
Lewin:
The social scientists themselves, of course, have
had a stronger belief in the "reality" of the entities
they were studying.Still this belief was frequently
limited to the specific narrow section with which
they happened to be familiar.The economist, for
instance, finds it a bit difficult to concede to psy-
chological, to anthropological, or to legal data that
degree of reality which he gives to prices and other
economic data.Some psychologists still view with
suspicion the reality of those cultural facts with
which any anthropologist is concerned.They tend
to regard only individuals as real and are not in-
clined to consider "group atmosphere" as some-
thing which is as real and measurable as, let us
say, a physical field of gravity (77, p.195).
The actual definition of a group is a surprisingly difficult24
abstraction.In common parlance, perhaps, any set of persons, in
close proximity at least, could be considered a group, but the di-
mensions of "groupness" in a technical sense refer primarily to the
interrelations of the parts.Although the temptation to describe a
group in terms of its qualities is irresistible, its real qualities lie
in its processes.Kelley and Thibaut, in discussing the function of
the group in problem solving processes, define it as ", .. a collec-
tion of two or more people who accept a common task, become in-
terdependent in its performance, and interact with one another to
promote its accomplishment" (66, p. 735). A slightly different em-
phasis on the qualities of groupness is expressed by Cattell, "an-
other way of saying it is that a group is a set of people who satisfy
their needs consciously and unconsciously through the existence and
instrumentality of this set of people" (22, p.16 -17).The "birds of
a feather" concept is particularly well supported by Cattell's defi-
nition of a group.School personnel look with more dismay than un-
derstanding perhaps upon the, to them, unhealthy groupings they
see spring up here and there among students.To middle class so-
cial values, groupings of problem children are unhealthy, but the
individuals comprising these groups are satisfying "their needs
consciously or unconsciously through the instrumentality of this set
of people" (22, p.17).One of the best evidences of non-verbal25
communication is the efficiency and rapidity with which the problem
youngster finds his proper group in a new school situation.
Cohen (24, p.1-98) in his discussion of delinquents points out
that gangs of delinquent boys establish, perhaps unconsciously,
standards which are in opposition to those of normal society.These
standards are established because society's standards are seeming-
ly impossible to achieve or intolerable to the incipient gang member.
Rather than to accept himself as a failure, he allies himself with a
group which shares common feelings of rebellion and has standards
which can be met and are satisfying to the individual.In a study by
Cohn and Sniffen (25, p,133-138) on several acting-out seventh
graders, there was revealed, incidentally to the study, consider-
able insight into the true feelings of these youngsters,They were
extremely sensitive to slights from their teachers, their being
thought of as dumb, and their being criticized for failure to achieve.
They showed a tendency to withdraw from the school atmosphere,
to establish a peer society of their own, and to express hostility
toward the rejecting school.Konopka's study of 14 delinquent boys
made these two conclusions:
1.The group is a power, in either a negative or positive
sense, if we regard it from the point of view of society;
but in either case it is a strong agent.
2.If this feeling of belonging can not be found in a socially
acceptable group, another is chosen (71, p.1-134).26
In a series of studies on group pressures reported by Cart-
wright and Zander (19, p.165-189), Thrasher says, "Opinion in the
gang manifests its pressure in the variety of methods through which
control is exerted, such as applause, preferment, hero worshiping
as well as ridicule, scorn, and ostracism... The member who has
broken the code may be subjected to a beating or in extreme cases
may be marked for death." The extreme loyalty and need satisfac-
tion that the problem youngster achieves in his own group is signi-
ficant testimony to the importance of group processes.
Although education today is almost universally a group pro-
cess, and the classroom situation is organizationally at least a rel-
atively small group process, the benefits derived from the interplay
of the group are entirely fortuitous and dependent upon the person-
ality of the exceptional teacher.Trow explains this condition as a
result of the climate of competition engendered in the normal class
which militates against the cooperative interrelations which make
a group effective.Stated in topological terms,If the goal region
is entered by some, others will be unable to reach it, hence mem-
bers tend to hinder each other's progress.In the case of coopera-
tion, however, where the goal region can be entered by all, group
members tend to facilitate each other's progress" (119, p.390). In
a study of the effects of group success and failure on social status,27
Ashmore (7, p. 526) found that groups from a classroom, when
placed in smaller groups working on a common goal, tended to raise
their social ratings of each other regardless of the success or fail-
ure of the experience.
It is only fairly recently with the Gestalt psychologists and
even more recently with the field theorists that the individual nature
of perception has been fully realized,It is highly conceivable that
due to the quality of the tissues and the interrelatedness of the neu-
rones involved that the final effect of a certain wavelength of light
impinging upon the optic nerve might have an absolute difference in
effect on different individuals, and yet all might agree that the sub-
ject matter in question was a light green.If the individuals were
raised in another culture, however, not only would the absolute
sensation in all probability differ, but even the name would be verde
claro, vert clair, or some other socially determined nomenclature.
As Gulley (56, p.117) points out, perception can not be viewed as a
purely personal phenomenon which is determined by the individual
characteristics of a specific nervous system, but that sense percep-
tions are interpreted in the light of social factors.
In a study of the relationship between self perception and read-
ing achievement, Moffett (87, p. 534) concluded that if a child has
an unfavorable self-perception, his reading achievement will be28
adversely affected, and conversely, lack of reading achievement
will result in the development of an unfavorable self-concept.
Elich's study (44, p.1365) determined that the effect on the child of
preferred social behaviors when held by members of his group was
a strong reinforcingagent and varieddirectly with the cohesiveness
of the group.
Asch (6, p. 189-201) describes an interesting experiment
where the subject is placed in a situation in which the other mem-
bers of the group have been coached to give the wrong answers.It
was found that in this situation that the subject's confidence in his
own perceptions was so weakened that he was likely to deny the evi-
dence of his senses.
In any group process the various members take different
roles, and frequently a role played by an individual is both indivi-
dually and group determined (57, p.64).Studies of leadership,
power, and influence within groups are many in the field of group
dynamics.Lippett (79, p. 745-765) develops an interesting and
complete theory of social power based on the study of young people
in summer camps.
Although there is much still to be learned about the functioning
of groups, enough research has been concluded to indicate that the
process by which a child is brought to accept or reject the social
mores of his group determine his goals and his life style.Slayson29
(11, p. 402) insists that group association is the most important and
most difficult of all experiences in the orderly development of per-
sonality.As Lewin says:
The social climate in which a child lives is for the
child as important as the air it breathes.The group
to which a child belongs is the ground on which he
stands.His relation to this group and his status in
it are the most important factors for his feelings of
security or insecurity.No wonder that the group
the person is part of, and the group in which he
lives determine to a very high degree his behavior
and his character (77, p.82).
Group Counseling and Group Psychotherapy
The concepts of small group counseling and group psychother-
apy represent rather vague distances along a mental therapy con-
tinuum.Clear cut definitions and distinctions between counseling
and therapy do not seem to be fully accepted in the literature, yet
there is surprisingly close, if unspoken, agreement in the use of
these terms.Although the aim of both procedures is the modifica-
tion of behavior and is therapeutic in essence, there is a difference
in degree and depth if not in kind.The term, therapy, and espe-
cially, psychotherapy, is reserved for the medical doctor, the
psychiatrist, or perhaps the clinical psychologist.Therapy, and
almost universally group psychotherapy, is performed against a
medical background and frequently in a hospital or institutional30
setting.Group counseling on the other hand lies primarily in the
domain of the educator and of the school counselor, although in some
cases, such as in family counseling, the psychiatrist or clinical
psychologist may well function.Counselors generally employ the
term, counseling, to describe their techniques regardless of the
precise methodology, but a few writers do use the term, therapy,
for small group procedures in the schools.Crawford for example
discusses group therapy in a study of seven junior high boys (30, p.
235-238); Fisher describes group therapy with retarded readers
(48, p. 354-358); Galotto mentions reading therapy (51, p. 801);
and Robinson (98, p. 25) uses the term, therapy, in working with
high school students in a counseling situation.
As Caldwell (17, p.3-4) summarizes from a study of the lit-
erature, psychotherapy is concerned with the seriously disturbed,
with personality reconstruction, and with deliberate attacks on the
ego defenses.It is frequently concerned with the past and with the
initial causes of the disturbance.Counseling on the other hand
tends to be concerned with normal or near normal persons with
functional problems.The emphasis is on the present and the future,
with goals instead of causes, and its basic constructs are re-edu-
cation and insight.
The whole concept of small group counseling is not acceptable31
to some.Rothney for example feels that, "The foundation of counsel-
ing lies in the fact that there are personal problems to be considered;
thus counseling must be concerned with one person at a time" (101,
p. 23).Essentially, however, the concepts of small group counsel-
ing are rapidly becoming a widespread and respected procedure (29,
p.179-249).
Terminology in the small group therapy-counseling field has
not been as yet completely formalized.In the psychiatric area,
terms such as group therapy, group psychotherapy, play therapy,
activity therapy, multiple therapy, group interview therapy (17, p. 2)
abound and add to the confusion involved in these procedures.Group
procedures in counseling also show a multiplicity of descriptive titles
which stress, perhaps, different aspects of the process, or, in some
cases involve differing concepts of purposes to be achieved.In those
studies where the basic intent is therapy, re-education, or change of
behavior, the terms group counseling or small group counseling dom-
inate the literature (16, p. 3019; 18, p.124; 25, p.133).Small
group discussion (41, p.173) occurs relatively frequently; the group
interview (120, p.170) represents a different emphasis; group pro-
cedures (63, p.159), social group work (51, p. 691), school guid-
ance (75, p. 682), and group techniques (93, p. 20) are representa-
tive of the gamut of terms in use.The term,multiple counseling, is32
strongly supported by Froelich (49, p. 681-689) and Driver (40, p.1)
and refers to a combination of small group and individual counseling.
This terminology has not been established, however, and most stud-
ies involving both individual and group counseling tend to include both
terms in the title (50, p. 801).This concept of multiple counseling
is in opposition to medical terminology where multiple therapy (35, p.
106) refers to more than one therapist who may deal with one or
more than one client at a time.
In the total field of guidance services, group guidance, ac-
cording to Warters (120, p. 229), involves an academic approach to
interpersonal relations, social adjustment, educational and vocation-
al planning, and orientation.Counseling which may involve personal,
academic, or vocational problems, is characterized by the personal
face-to-face relationship.In an attempt to secure both the efficiency
of the group approach and the warm, personal touch of the individual
conference, the idea of the small group counseling situation has de-
veloped. As described by Warters (120, p.170) it is a group method
for helping individuals with their many normal emotional problems as
well as more severe disturbances.
History
The development of small group work in all its ramifications33
is confined to the present century.Scientific investigation of the pro-
cesses involved is not limited to any one discipline.Problem solving,
morale, cohesion, leadership, and therapy have become respectable
fields of study for all of the applied social sciences.Sherif (106, p.
181) points out that psychological research has been a major influ-
ence on the recent importance given to small group studies.It does
not matter what the psychological orientation, experiments almost
always show behavioral differences when individuals are involved in
an activity with others.Trait theories and personality typologies
have failed to account for or explain social realities.Sherif was able
to abstract four minimum features of the functioning of small groups:
1.There are one or more motives common to the in-
dividuals and conducive to their interacting with
one another.
2.Differential effects on individuals are produced by
the interaction process, that is, each individual's
experience and behavior is affected in varying
ways and degrees by the interaction process in
the group.
3.If the interaction process continues, group structure
is stabilized consisting of a hierarchical status and
role relationships, and is clearly delineated as an
in-group from other group structures.
4.A set of norms regulating relations and activities
within the group and with non-members and out-
groups is standardized (106, p.188).
Unless the fields of small group therapy and small group
counseling are conceded to be on the same continuum, and that the34
development of the former is in essence also that of the latter, small
group counseling has no history; it is a current event.Writers in the
field of small group counseling, at least, feel that counseling and psy-
chotherapy have a great deal in common both as to their processes
and their goals.Wright for example believes that, "the differences
in counseling and psychotherapy appear to be differences in degree,
not in kind, as existing on a continuum rather than being of a dichoto-
mous nature" (125, p. 554).Landy (74, p. 685) also believes that
school guidance and psychotherapy are collaborative and complemen-
tary.He feels that ego counseling in the schools focuses on the role
reality of school behavior and as such can be of invaluable assistance
to the psychotherapist."Such counseling focuses on the perceptive
and executive activities of the ego.The emphasis is on the present
and the future rather than on the past.Transference phenomena are
not analyzed but rather utilized to sustain the relationship" (74, p.
690).
The development of small group counseling has been a second-
ary development of group psychotherapy where the concepts, dyna-
mics, and techniques have been developed. A consideration of small
group work must regard psychotherapy as its progenitor.Even in
psychotherapy the development of group work has been no respecter
of psychological orientations.The rapid rise and the impressive35
results of group techniques have brought representatives from all the
schools into the fold.In the group studies of the psychoanalysts as
Slayson (111), Klapman (70), and Powdermaker (96), the Adlerian
point of view of Dreikurs (35), the Rogerian emphasis of Hobbs (60,
p. 170-178) and Peres (94, p.159-172), the interpersonal factors of
Moreno (88) and Lewin (76) there is considerable harmony both in
methodology and in results.Actually the results as described by var-
ious authors indicate equal success regardless of specific methodolo-
gies which differ in turn more in emphasis than in kind.In a study
(46, p. 436-445) of the relative effectiveness of ten expert and ten
novice therapists from the psychoanalytic, the nondirective, and the
Adlerian schools to determine whether the theoretical orientation or
the personal skill was the more important factor in therapy, Fiedler
was able to establish according to his criteria that there was less
difference among experts in the different schools than between ex-
perts and novices in the same school.
Most authors of group studies include a summary of the his-
tory, and those of Dreikurs (35, p. 22-23) and Corsini (27, p. 9-21)
are complete.The earliest recorded recognition of group influence
in the treatment of psychiatric disorders was in 1904 when Jean
Camus and Phillipe Pagniez noted that patients in a large ward were
more cheerful than those in private rooms.J. H. Pratt organized36
group counseling sessions with consumptive patients and felt that the
group stimulation and morale building benefited the total health pic-
ture.The reported success of early group counseling with medical
patients soon led to use of group approaches in the treatment of men-
tal and emotional problems.
L. C. Marsh and E. W. Lazell did not publish until later, but
reported experiments with group therapy as early as 1909.Marsh in
particular seems to have been ahead of his time with his credo of
group therapy expressed as:By the crowd they have been broken;
by the crowd they shall be healed" (84, p.330).In 1911, Moreno in
Vienna created a children's theater for spontaneity plays in which
children could act out their own problems. Moreno came to the
United States in 1924 and was very influential in the field of socio-
metric group analysis and the psychodrama.
Alfred Adler, although not directly involved with group coun-
seling as generally conceived, operated in a situation in which the
principles of group therapy function.Beginning about 1921, as an in-
structional technique he carried out individual therapy in an audience
situation.He soon discovered, however, that the patient responded
better in the audience situation, and the audience in participating
benefited from the therapy also.
Trigant Burrow, writing in 1927, broke away from Freud and37
began practicing "group analysis".By 1931 the assorted procedures
advanced by Pratt, Marsh, Lazell, Moreno, Adler, and Burrow,
though differing in technique, were all directed at changing individual
behavior and their vehicle was group therapy.Moreno is credited
with the term "group therapy" which he used for a sociometric meth-
od of group counseling.
Since 1931 and up to the present, the number of group thera-
pists and the published studies of their work have increased at a
phenomenal rate.In 1956, Corsini and Putzey (29, p.179-249) pub-
lished a bibliography of some 800 articles on group therapy.At the
present time small group therapy has attained considerable stature
not only among practitioners, but has even achieved the status of a
popular science item in the local press (117, p.2).Although the
United States is doing the greatest amount of work in small group
therapy, there is appreciable experimentation going on in France (32,
p.187-188), Germany, and England (29, p.179-249).Most of these
studies, however, are concerned with inmates of hospitals or cor-
rectional institutions, with the deeply disturbed, the alcoholics, the
very young, or the adult.Few of the published reports deal with the
adolescent and particularly the adolescent with emotional problems
serious enough to hinder normal development yet not severe enough
to necessitate institutionalization.38
Individual Versus Group Counseling and Therapy
No matter what the method of counseling used, individual,
group, or a combination of the two processes, the objective is the
same, a change in the behavior of the individual or individuals in-
volved.Since behavior has little significance except to the extent
that it is group related, the major criterion for selecting a therapeu-
tic methodology is essentially that of social efficiency.Except for a
relatively small percent of pathological cases, maladjustment is a
social problem. Even the person on a deserted isle or the last man
on earth might well have psychological problems, but they most like-
ly would be brought about by the lack of society.
With the mercuric rise of group processes there is bound to
be a question not only of their absolute but of their relative value.
Studies of the relative effectiveness of group versus individual psy-
chotherapy are numerous but are so similar in total significance to
like studies in the counseling field that this review of the literature
will present only the latter as being more germane to the purposes of
this particular research.
Bilovsky and others (13, p.363) performed an experiment
with 200 twelfth grade boys in 1950 in which half of the students were
counseled individually and the other half in small groups.The39
criteria for evaluation involved the realistic quality of vocational
choices.Differences in the quality of these choices did not reveal
a significant superiority for either method. A similar study was
made by Hoyt (62, p. 26-30) in 1955.This arrangement included a
control in addition to the individual and group counseling subjects.
The criteria again involved the certainty and satisfaction concerning
vocational choices.Although the counseled groups were significantly
better than the control, there was no indication of superiority of
either the group or individual methods.Hoyt concluded, however,
that the efficiency of the group procedures made them more desirable.
Froehlich.' s investigation (49, p. 681-689) of the relative value of in-
dividual and group counseling with 42 twelfth graders based on the
agreement of their self-ratings and test scores failed to show the
superiority of either method. Another study made by Hewer (59, p.
660-665) in 1959 on the realism of vocational choice made as a result
of individual and group counseling did not indicate definite conclu-
sions concerning the superiority of either method. Marx (85, p. 2144-
2145) made a study in the same year with academic underachievers
among college freshmen. He used individual, group and no counsel-
ing techniques, and his conclusion concerning the three processes
was that they were relatively effective in the order listed.In a sim-
ilar experiment (9, p.179-183), Baehr was able to rank therapeutic40
methods from most to least effective in the following order: group
plus individual psychotherapy, individual therapy, group therapy,
Galotto's recent research (50, p. 801) with individual and group
reading therapy revealed that individual therapy is not superior to
group procedures in improving reading achievement, attitudes toward
reading, personal adjustment, or classroom behavior. An investiga-
tion in 1961 by Stockey (114, p. 491) concerned with adjustment prob-
lems of adolescent boys revealed no significant differences in the ef-
fectiveness of individual and group counseling, and he concluded, as
did Hoyt (62, p. 26-30), that the efficiency of the group method was
a factor in its favor. Kemp (68, p. 4270) carried on a similar ex-
periment with college freshmen and concluded that both individual
and group counseling were more effective than no counseling, but that
group procedures were more effective in complicated areas of per-
sonality and that the time saving factor of group procedures was sig-
nificant.In very recent research on the modification of aspiration
level of underachievers, Fisher (48, p. 530) found that individual
counseling was not significantly effective in modifying the aspiration
level of these underachievingchildren.
Evaluations and comparative evaluation in an area as compli-
cated as personality are extremely difficult and none of the studies
cited here can be credited with a completely objective and depend-
able indication of the superiositl of either group or individual41
counseling.The weight of the total research to date, however, would
lead one to believe that neither method is superior per se, and that
counseling success may depend upon other factors more than on the
specific methodology employed.
Individual counseling is an established and respected field,
and the practitioners of this art have not found it necessary to extol
the relative merits of this process as compared to small group tech-
niques in quite the volume of literature as have the small group de-
votees.Although a few writers like Rothney (101, p. 23) feel that the
idea of small group counseling is a contradiction and not possible,
most published material represents a very mild consideration of the
relative values of the two processes with perhaps an attempt to es-
tablish small group techniques as a method which can stand on its own
merits.Since most small group counselors have been and remain in-
dividual counselors, both processes are regarded as valuable tools to
be used simultaneously or separately as the exigencies of the situa-
tion warrant.
The recognition of the importance of small group counseling
has been dependent upon the increased significance placed upon the
effect of the entire social configuration upon the individual.Kelley
(67, p. 91-95) stresses the importance of the various groups to which
a student belongs.She feels that schools have not been doing enough42
about understanding and gathering data about groups, and that proc-
esses of social interaction, circles of influence, effects of group con-
text on learning, and social status are areas of primary importance
to effective education.
As one of the exponents of multiple counseling, Driver (40)
develops the philosophy and techniques of small group processes.
She feels and provides relatively dependable evidence that the small
group is an excellent medium for personality growth of high school,
college, and adult students.She feels most strongly that the per-
missive atmosphere where the student can air his grievances and
talk out his personal feelings in a supportive group is an effective
procedure. Rossberg and Jacques (100, p.135-143) state that indi-
vidual counseling is sound but that it is inadequate.They stress the
effectiveness of the group in providing opportunity for reality testing
and the improvement in communication patterns due to the modified
role of the counselor.The multiplication of individuals involved in
group therapy is more than an application of individual treatment to
several persons.It is a qualitatively different experience according
to Hobbs (60, p. 278-319).He feels that it is more economic, more
efficient, and more applicable to normal persons with weakening sit-
uational conflicts.With seriously disturbed and particularly low
ability adolescents two studies (52, p. 691-705; 115, p. 518-527)43
revealed that group procedures worked where suspiciousness, anxi-
ety, and lack of verbalization ruled out individual psychiatric inter-
views.According to these studies communication is made possible
by the group relations.
Slayson attibutes the effectiveness of group counseling to the
fact that the most difficult of all experiences in the development of the
personality is group association (110, p. 402).He feels that the child
can be helped to discover his own powers and abilities and to test his
qualities in group experiences."Ego strengths, status, recognition,
self-expression, and awareness of one's own powers are gained
through group associations" (110, p. 403).Person-to-person rela-
tions are not sufficient to form the personality since these relations
are relatively easy and do not prepare the youth to meet the complex
interrelations which are in a constant state of flux and are dependent
upon any changes in the entire context of the child's field.
Hadley (58, p. 228) summarizes many of the extra benefits
claimed for group procedures in counseling.He points out that many
people find it easier to discuss a problem in a group where everyone
has problems.Clients are able to view their problems more realis-
tically when they learn that theirs is not an unique situation.They
can test roles and new behavior patterns in a controlled situation.
The opportunity to see others attempting to solve similar problems44
is a learning situation, and the development of insight is possible
from the experience and comments of others.
Need for Small Group Counseling
At birth the child is plunged into a social situation and soon
develops feelings of social sensitivity which become noticeable dur-
ing his first year.The three or four year old can strip away pre-
tense and assess underlying feelings with considerable accuracy. The
adult, however, is often blinded by his own preconceived interpreta-
tion of conditions, and the accuracy of his perceptions is dulled by the
thunder of the spoken word.Within his highly structured life style
the mature individual tends to have more faith in the word than in the
feeling, the symbol than in the reality; the need for objectivity and
the necessity for verbal proof have all limited adult understanding of
behavior.
According to Allinsmith (4,p. 39-43) nearly all students are
suitable candidates for diagnostic, preventative, or therapeutic mea-
sures.He expresses the opinion that the limited counseling and
psychiatric services available to the schools might be better applied
to the large number of mildly disturbed students who can respond re-
latively quickly to help than to work endlessly with the few more
serious cases.Wattenberg (21, p. 203-205) also concludes that45
counseling should be given to those who can profit most from it.
Hobbs (61, p. 170-178) supports Allinsmith's and Wattenberg's point
of view by urging treatment for the marginally adjusted.He contends
also that the supply of psychiatrists and clinical psychologists is in-
sufficient to the task and that group therapy can be safely employed
by especially trained group workers.He specifically lists teachers,
personnel workers, ministers, psychologists, and psychiatric social
workers as the most logical personnel to work with the enormous
group on the borderline of happiness.He states that we must,
... turn our attention to the great numbers of near
happy people, the almost effective; the people for
whom life has lost its savor but who plod along,
holding their discontent tightly as they can to them-
selves; the people who struggle for control but lose
it tragically at critical moments; the people who
have put aside spontaneity, being too fearful of its
risks; the guilty desperate people who cannot realize
their own lives and who add much to the uncertainty
and unhappiness of others (61, p.177).
There are many children in the schools who have adequate
ability to learn, yet do not achieve successfully at many of their aca-
demic tasks.As these youngsters progress through the grades their
emotional conflicts prevent mastery of the materials and cause fre-
quent failures.The failures in turn add to the emotional conflicts
and the initial problem is compounded. By the time these youngsters
reach the early years of the secondary schools they are unhappy, dis-
couraged, sometimes in mild or serious rebellion, and in search of46
compatible peer groups where success is possible.This remains
an unresolved problem within the schools and constitutes a serious
problem to the youngsters involved, the faculty, and the other stu-
dents.
One of the significant characteristics of many underachievers
is hostility.Several studies have been conducted concerning the re-
lation of hostility and underachievement.Shaw (107, p.195-199)
for example studied the hostility scores of bright college under-
achievers and achievers and concluded that the hostility is not
school connected but that it is an emotional condition which the un-
derachiever brings with him. A further conclusion is that the basi-
cally hostile person will not respond favorably to demands for bet-
ter work.Final suggestions from the study point to remedial help,
individual, and group counseling.In another study of underachieve-
ment and hostility, Kirk (69, p. 213-216) concludes that the under-
achievement satisfies an unconscious feeling of hostility which is
directed against the family member who insists upon success.Since
the individual involved dare not show open hostility, the under-
achiever uses this indirect attack.The conclusions reached in
these two studies are amply supported by actual conditions within
the schools.Although the schools may not be the fundamental caus-
al agent in either the hostility or the underachievement, their47
apparent innocence protects them in no way from the results of the
of the emotional maladjustment.
The professional staff of a school tends to represent middle
class standards and virtues, to be relatively protected from racial,
minority, cultural, or economic pressures, to be solid citizens and
stable family members.They are, however, poorly equipped by
training, by personal experience, or by value orientation to cope
successfully with the emotionally disturbed youth.In view of the
number of disturbed young people and the shortage of professional
help for them, several studies have investigated methods of working
with teachers in an attempt to make them more effective in dealing
with their students.Morris (89, p. 30-35) describes a promising
technique for student teachers who are assigned to a school for the
emotionally disturbed for one month of their student teaching.This
was felt to be a very successful procedure for learning how to han-
dle not only the deeply disturbed, but all children.Mariner (83, p.
254-258) describes a two year project in which psychiatric consul-
tation was made available to groups of teachers, counselors, and
administrators. He concluded that this resulted in favorable attitu-
dinal changes on the part of the school personnel.McNassor (82,
p. 137-143) gives a progress report on a small group project going
on in a school situation.Eight teachers meet informally with a48
group of youngsters who resist the normal educative process.It is
hypothesized that in a permissive atmosphere the teacher-pupil re-
lationships will improve and that this improvement will be general-
ized tb other areas of the school program.
Beasley (11, p.162) conducted an interesting experiment with
small group discussion procedures with teachers.The underlying
hypothesis of the study was that the group discussion among the
teachers would improve their expressed acceptance of their students
and this would correlate more closely with the peer acceptance of
the same students.Unfortunately the results were inconclusive, but
the basic concept seems sound and worthy of further investigation.
This idea, if successful, could multiply the effectiveness of the
group approach by the number of the teachers involved.
The Individual Psychology of Alfred Adler
The individual psychology of Alfred Adler has served as the
psychological orientation for this research.The connotation of In-
dividual Psychology as developed by Adler is unfortunate in its
translation, since its German meaning of indivisible is much more
clear.In English the term, individual, implies something opposed
to social, and nothing could be further from the truth since the Ad-
lerian psychology is essentially a social psychology.The idea of49
Individual Psychology was developed in opposition to the mechanis-
tic and fragmented view of the personality as developed in some
other formulations,The general frame of reference according to
Dreikurs (36, p. 711-731) is au,. holistic concept of the personality
(which) becomes feasible and applicable, through the socio-teleolog-
ical approach, characteristic of Individual Psychology.It implies a
recognition of man's social nature, and the purposive character of
all his actions." In his emphasis upon the importance of social and
environmental factors, Adler anticipated many of the later findings
of the sociologists and anthropologists.
It is difficult to develop a complete picture of Adlerian psy-
chology solely from a study of Adler's works,Fortunately a series
of very fine codifications of Individual Psychology have been pre-
pared by Shyne (109, p. 312-327), Corsini (27), Alexandra Adler (1,
p. 707-722), and Dreikurs (34; 35; 36, p. 711-731; 37; 38),
Adler broke away from the Freudian school and rejected the
concept of the libido as the basic factor of the neuroses,He substi-
tuded the inferiority-superiority concept with its concomitant striv-
ing for power.In a society where differences between persons are
evaluated in terms of inferiority there will be a constant striving
for status and power.Constitutional and environmental factors in-
cluding organ inferiority, parental attitudes, economic conditions,50
sex, and family constellation are powerful factors in determining
the intensity of the inferiority feelings and their role in the develop-
ment of the life style.
Behavior in the Adlerian interpretation is essentially socially
oriented with the individual reacting within his phenomenological
field.Perceptions, however, are always colored by value judg-
ments such as goodness or desirability."But a perception is never
to be compared to a photographic image because something of the
peculiar and individual quality of the person who perceives it is inex-
tricably bound up with it,One does not perceive everything that
one sees" (2, p, 49).Love and attention for a child are not abso-
lute quantities, for what to one might seem adequate could be criti-
cally insufficient to another,Since perceptions are personal they
may easily be faulty, and this fact is basic to the Adlerian concept
of personality maladjustments.The idea of the life style is an im-
portant construct for Individual Psychology.According to Dreikurs,
His attitude toward life in general constitutes his life
style or life pattern; it is the key to the personality
of each individual.It encompasses the unity of his
personality; all acts and attitudes are only facets of
this general life style based on his central evalua-
tion of himself and his abilities (37, p. 4),
Even for the child who misbehaves, his behavior is purpose-
ful, and his responses according to his perceptions are the best he
can make under the circumstances.Since both the life style and51
the immediate purposes are not conscious factors, the child is un-
able to correct his behavior.To him the important facts basic to
his judgments are perceptions and not realities, and until he can be
brought to understand his purposes and the inefficient methods he
has adopted, he will not develop mechanisms for change.
In order to reduce the complexity of children's acts to a com-
prehensible pattern, Dreikurs (37, p.1-15) has reduced all acts to
four major groups based on the purpose of the specific behavior:
attention-getting mechanisms, power, revenge, and assumed disa-
bility.Within each of these goals behavior may be active or pas-
sive, on the useful or useless side of life.He points out that the
goal of social belonging is a primary drive and that the child will
demand attention.If he is able, he will achieve this by success or
charming mannerisms; if the competition is too severe in these
areas, he will operate actively as a nuisance or so passively that
he may appear to be lazy.
The struggle for power is good or bad depending on its ex-
pression.The child who wants to do things himself; the adolescent
who desires high marks are examples of power seeking behavior on
the useful side.The negative, the underachieving, or the stubborn
child is seeking power on the useless side of life.
Revenge, the third goal, is a natural result of frustrations at52
goal level one or two.If unable to gain attention by simple methods
and defeated in a bid for power, the youngster may well turn to re-
venge.This goal is characterized by hostility and may take the
form of negativism, noncooperation or even delinquency and vicious-
ness.
Assumed disability is the response of the person who has been
defeated on all fronts.He is convinced of his worthlessness and his
inability to carry on the struggle.This disability may show up in
behavior characterized by shyness, the inferiority complex, or at
worst by complete withdrawal.
These four goals exist in varying degrees in the personality
structure of everyone.It is an extreme manifestation of one phase
that constitutes a neurosis or psychosis.The characteristic em-
phasis on the four goals is basic to the individual's life style.
Since the mind is a unity and the same style of life
runs through all its expressions, all of an individual's
emotions and thoughts must be consonant with his
style of life.If we see emotions that apparently cause
difficulties and run counter to the individual's own
welfare, it is completely useless to begin by trying
to change these emotions.They are the right ex-
pression of the individual's style of life and they can
be uprooted only if he changes his style of life (3, p. 47).
Hypotheses, Methodology, and Results of Small Group Processes
According to Klapman (70, p.39) perceptions and their53
organization are fundamental to the life style of the individual.
These behavioral patterns are established in the family and primary
groupings, and by adolescence they are becoming set and the percep-
tual defenses rather firmly established.It is relatively pointless
for a counselor, parent, or friendly teacher to inform the shy lad
that his behavior is ineffective, that he should operate more freely,
that his strengths outweigh his weaknesses.He is perfectly willing
to accept this, or already is aware of it, on an intellectual level,
but he is unable to implement it on the behavioral plane for his
sense of worthlessness is not subject to conscious control. Spence's
study (113, p. 271-272) shows that the junior high age student is not
a good judge of his own social acceptability to his peer group, and
Axline (8, p.155) makes a good point by stressing the fact that
people project attitudes, thoughts, feelings, and judgments and are
frequently not aware of the proper ownership of these emotional re-
actions.
Allport (5, p.171) speaks of the "great superstructure of mas-
querade built up in every life" to cover the true emotions, to serve
as a front, and to protect the organism from narcissistic wounds.
In order to establish the possibility of success in small group coun-
seling, the situation must first be so contrived that the individual
can relax his perceptual defenses. As long as there is a threat to54
the organized ego, the perceptual defenses will prevent communica-
tion, prohibit insight, and negate behavioral change.The non-
threatening atmosphere and even effective communication are only
partial solutions, for tentative changes must be assessed through
actual interpersonal participation in a reality situation.In a re-
search project with psychotic patients in a veterans' hospital,
Luchins (81, p. 446-451) found that therapy was limited by the pa-
tients' faulty perceptions of social situations and frequent misinter-
pretation of the behavior of others.He attempted to develop proce-
dures to make the patients better aware of the structure of the so-
cial situation and of the different roles being played.His most ef-
fective technique was the recording of sessions and the replaying of
the tapes for analysis, discussion, and interpretation.
Although the only widespread and dependably positive support
for the effectiveness of small group counseling or group psychother-
apy to be found in the literature lies in the subjective evaluation of
the "experts" on the subjects, this search or review of the literature has
not turned up a single study that concluded that small group pro-
cesses were without significant value.As a matter of fact practi-
tioners of small group therapy regardless of psychological back-
ground are remarkably in agreement as to their hypotheses concern-
ing the dynamics of personality organization occurring as a result55
of this process.Rogers and Dymond state:
It is hypothesized that, in such an acceptant, under-
standing, and nonthreatening psychological atmos-
phere, the client will organize himself at both the
conscious and the deeper levels of his personality
in such a manner as to cope with life more con-
structively, more intelligently, and in more so-
cialized as well as a more satisfying way. More
specifically it is hypothesized that the client will
change in his perception of self, will become more
understanding of self and others, more accepting
of self and others, more creative, more adaptive,
more self-directing and autonomous, more mature
in his behavior, less defensive, and more tolerant
of frustrations (99, p.4).
In a study of a number of behavior problems in a school situ-
ation, Cohn and Sniffen (25, p. 133-138) hypothesized that group
counseling was effective because the students were able to express
their feelings and attitudes without loss of status; they could express
anxiety and negative feelings without being judged; they could test
reality without fear of punishment; they could contribute to the so-
lution of the problems of others; and they could investigate and ex-
plore the past.Eiserer (43, p. 113-122) similarly stresses the
values of small group counseling as the ability to make an immedi-
ate test of new learnings or feelings in a reality situation, the op-
portunity for new interpersonal learnings, the facilitating effect of
the presence of others in the group on social behavior, and the op-
portunity for social contribution.Wright (125, p. 551-557) men-
tions the values of free expression of opinions and emotions with56
less personal reference, the possibility of giving and receiving sup-
port from one's peers, the presence of a life-like setting, and the
opportunity to learn new ways of relating to others.Super (116, p.
469-510) lists supportive group therapy which involves the free ex-
pression of anxieties and feelings and their acceptance as a matter
of faith, forced exploration of feelings and emotions basic to non-
directive procedures, the clarification of feelings as practiced by
more directive leaders, and the insights and attitudinal modifica-
tion resulting from the dynamics of group action.On the psychia-
tric level,Corsini lists the following mechanisms of group psycho-
therapy:
Emotional factors: acceptance, altruism, transference.
Intellectual factors:spectator therapy, universalization,
intellectualization.
Action factors:reality testing, ventilation (catharsis)
interaction (27, p. 40).
Gutheil (57, p. 645-678) develops as a theoretical basis that
the group in therapy is equivalent to a miniature world and that the
group members will be able to test reality in a protected atmos-
phere,He further feels that the universal nature of suffering will
be revealed under laboratory conditions, and that hostilities,
dependencies, rivalries, and all maladjustments can be clarified
and ameliorated.Driver (40, p, 210) finds that the values of group
counseling lie in the social experience itself, the support and re-
assurance of the group, the tension reduction following the57
expressing of feelings, clarification and objectification of problems,
and improvements in empathy and interpersonal relations.Warters
(120, p.194), express similar beliefs concerning the dynamics of
small group therapy.
Not only is there considerable uniformity in the hypotheses
and underlying assumptions, but the aims of small group therapy
are also generally supported by the studies made to date.Although
some statements express finer shades of meaning, the basic aims
involve objective self acceptance, accurate self concept, and the
development of personal potentials (17, p.5).
There are some differences of opinion concerning the crea-
tion and functioning of small groups.It has been established that
the optimum size of the group (supra, p.18) should be greater than
three and less than nine.The atmosphere should be nonthreatening
and uncritical; the pattern of the meetings should be dependable and
regular.The meeting room is a factor in contentment, and a cir-
cular seating arrangement is classic.
There is little agreement on the selection of members for an
effective group, however. Many writers (60, p, 278-319; 96, p, 65)
feel that the group should be heterogeneous on the assumption that
the range of possible interpersonal problems is rather narrow, and
that the interplay of different personalities will be mutually58
beneficial.Others (70, p. 86; 93, p. 20-25; 65, p. 79) believe
that some homogeneity makes for better group interaction.Much
divergence of opinion apparently lies in the definition of heterogen-
eity,In practice most experiments do control the range of person-
ality differences in some respects.It is impossible to achieve true
homogeneity in any group of people, and the researcher's very defi-
nition of his problem limits the selection to a preconceived grouping.
Such groups as acting-out seventh graders (25), isolated seventh
grade girls (45), underachieving adolescent boys (104), and mothers
of children with reading problems (103) are examples of a limited
range of personality patterns.
The role of the therapist or counselor is another area of some
disagreement.There is more forced self-exploration in group work
than in individual counseling, and the nondirective procedures of re-
flection, repetition, and encouraging noises are in general use. The
difference in procedure lies in the clarification of feelings, explana-
tion of error, and definite re-educative procedures which are im-
portant techniques to the psychoanalists and the Adlerians but are
rejected by the nondirective school.
In an area as new and as complex as small group therapy
there develops a great number of different techniques which various
practitioners have found effective,Durkin (42, p. 481) describes59
t.tm.ent as a process of fitting together th.e parts of a jig-saw
puzzle.Rather than being a series of "beautiful insights", is it the
gradual building up of a clear picture of t:he situation.In a group
that is functioning, writers tend to find a. regular progression.
Corsini (27, p.119) discusses three phases of group progression.
in the initial meetings individuals operate alone and are concerned
with their own problems.Fear and mutual distrust are in evidence.
Discussion remains on a surface level and is concerned entirely
with non-threatening topics.
In the second phase mutual concern and group spirit develop.
Sensitive matters are discussed and analysis of their own and
other's behavior begins.Solutions appear in the third phase, group
feeling becomes stronger, insights develop, and personality change
is possible.
Klapm.an (70, p.123- 127) views the therapeutic progression
as a more controlled and revealed process of forced exploration and
re-education.The group first recognizes ineffective individual be-
h.avior and demonstrates the error until the individual acknowledges
the correctness of the speculation.Further investigation of useless
needs and their defenses proceeds until members can accept the
truth and relieve themselves of their mistaken. behavior.With the
reduction of faulty need. defenses the individual can utilize his60
energies to participate in wider social contacts.Coffey et al.(23,
p. 25-65) in a study of therapeutic progression discuss the three
stages occurring in the theme question, the content, the social
mechanisms, and the therapist's role.Without detailing specifics,
the first stage concerned itself with present perceptions, the second
with the psychological mechanisms in operation and their symbolic
representations, and the third stage with implications for the future.
Cohn and Sniffen's study (25, p. 133-138) of seventh graders
revealed a progression of discussion topics in order of curriculum,
teachers, poor self-concept, selves, parents, siblings.Ohlsen's
analysis (92, p. 317-322) of the comments of underachieving ninth
graders in small group discussion found the subject matter to start
with life in general, to progress to more concrete discussions in the
third person, and finally to arrive at a discussion of the self.
Baruch's study (10, p. 271-280) shows developments beginning with
the establishment of informality, the defining of relationships, the
working out of resistances, the location of common problems, re-
lease, acceptance, and self-direction.
Discussion is the basic procedure employed in small group
therapy sessions. A number of subsidiary techniques have been ad-
vocated for special situations, however.The most widespread is
the psychodrama developed by Moreno (88).As presented by61
Moreno, this is a rather formal process involving a theater, a
stage, auxiliary egos, and an audience.Most therapists settle for
a simple role-playing technique which is a much more flexible and
less carefully controlled process. An interesting related process
is the "behind-the-back" technique explained by Corsini (28, p.102-
109).One member discusses himself and his problems and then
leaves psychologically by turning his back to the group.Each mem-
ber then must give his frank evaluation of the "absent" member.
Davis (31, p. 2075-2076) describes a study of the use of puppets
with young children.Gersten (52, p. 22) uses a process which he
calls activity interview group therapy which utilizes handicrafts in
addition to discussion. A number of studies (30; 83; 126) use a
rather pronounced form of permissiveness as a therapeutic device.
The therapeutic aspects of small group processes are ably
demonstrated by such organizations as Alcoholics Anonomous, the
hallelujah school of religion, and the weight control clubs such as
the one described by Grant (53, p. 156-165).The underlying prin-
ciples lie in the recognition of the universality of weaknesses and
suffering and the contageous relaxation of ego defenses.
Most studies make no mention of any attempt to record the
developments in small group sessions as they are taking place.
This must be a fairly common procedure, however, since most62
books (40; 70; 94) include excerpts from recorded protocols.
Luchins (82, p. 446-451) reports that recording and playback were
his most effective techniques for maintaining attention and interest
among psychotics.Peres (94, p. 159-172) recorded his sessions
and later analyzed them for content and feeling tone.Wigell (123,
p. 319-320) kinescoped and taped 16 sessions and analyzed them ac-
cording to the referent, the feeling tone, and the topic.Joel and
Shapiro (64, p. 9-17) use an additional counselor to serve as a re-
corder.They have developed a symbolic shorthand to record feel-
ing tone, direction and strength of comments.
A number of authors, while generally finding value in group
processes, point to some weaknesses and even dangers.Wright
(125, p. 554) points out that some individuals never become a part
of the group although present physically.Others cannot discuss
their problems in a group, at least without having had individual
conferences first.On the other hand there is the possibility that an
individual might experience disturbing insights too rapidly. Durkin
(42, p. 469-481) stresses the importance of timing, since interpre-
ting too soon will intellectualize the process while waiting too long
to interpret will increase anxiety.Powdermaker et al.(96, p. 139)
mention the same caution, indicating that too little guidance results
only in intense competition and too much guidance may inhibit the63
appearance of neurotic patterns.
Evaluation
The evaluation of small group processes is a problem area
which has not met with unqualified success.Rothney and Farwell
(102, p.168) make a sweeping condemnation of the evaluation of the
whole area of guidance services by indicating that "hope and faith"
appear the most dependable criteria in general use.They state cat-
egorically that "only three books evaluating guidance services have
been published during the 50 years since such services began" (102,
p.168).The extreme of acceptance of minimum evaluation might
be represented by the statement of Hobbs, "Group therapy does
work,It is an effective approach to helping people with their prob-
lems" (60, p. 351).
Most authors recognize the difficulty of objective and conclu-
sive evaluation.Klapman (70, p. 266) recognizes that the time lag
in therapy is normally so great that the causal relationship between
treatment and results cannot be established beyond question."The
question is raised whether the improvement or cure is not spontan-
eous and the psychotherapy fortuitous" (70, p, 266).
Downey (33, p. 98-102) also stresses the difficulty of all edu-
cational evaluation.He points out that the outcomes of schooling64
have never been quantified, that the quality of the educational prod-
uct is not precise, and since the basic concepts are quite vague,
evaluations of the process are difficult.In a symposium on re-
search in counseling (39, p. 284-294), it was pointed out that due
to the nature and complexity of the process many people despair of
any effective, controlled research being carried on in this area.
Five problems were isolated:(1) The obvious developments may be
less significant than the subtle factors. (2) The Hawthorne effect
may be more noticeable than the experimental factors. (3) Suitable
criteria are lacking. (4) The experimental design shows weaknesses
(5) Adequate finance is limited,
Corsini (27, p.144) feels that the subjectivity of both the pa-
tient and the therapist is at issue, and the ego involvement tends to
make the author more sensitive to successes than to failures.He
further feels that statistics prove nothing other than the fact that
the investigator himself considers them important.O'Dea and
Zeran (91, p, 241-244) discuss the difficulty of evaluation and es-
pecially the lack of suitable criteria.They suggest the use of
three or more criteria and name as suitable:counselee satisfac-
tion, grades, judgment of outside experts, personality tests, and
measures of social adjustment.Travers (118, p. 223) in a rather
critical review of evaluative techniques states that the major65
weakness of most studies to date is that they fail to control one or
more important variable.In discussing the limitations of presently
used criteria he adds that there is a selective factor resulting from
the fact that only the most successful studies are published.In a
recent review of group psychotherapy studies, Rickard (97, p. 35-
50) found only 22 which used a control group plus at least one objec-
tive measure of change.He concluded that although the literature is
filled with qualitative descriptions of group psychotherapy, quanti-
fied, well-controlled evaluation studies are rare and that the suc-
cess of group psychotherapy in the modification of behavior has not
been objectively demonstrated.Smith (112, p. 277-280) states that
the evaluation of counseling services through the use of quantitative
procedures is generally unsuccessful.He stresses the importance
of the control group while recognizing the difficulty of equating
small numbers of people.He lists improved attendance, better
study habits, better achievement, fewer failures, fewer class
changes, and better home, school, and community adjustments as
suitable criteria.
Powdermaker, after rejecting completely objective evalua-
tions as being unsuitable, arrives at an evaluation technique called,
"situation analysis".This is primarily a controlled observation
which involves an analysis of the following:66
1.The setting in which the event occurred
2.The precipitating event
3.The event
4.The effects
5.The discussion
6.Tentative deductions (96, p.27).
Helen Drivers has made the most impressive study of small
group counseling to be found in the literature.She presents no ob-
jective evidence in the form of statistics for any of the nine studies
reported in her book (40).On the basis of the leaders', partici-
pants', or parents' judgment she summarizes results as being bene-
ficial for 80 percent of the participants.This corresponds rather
well with Corsini's estimate (27, p.144) of 70 percent success.
Fisher (47, p. 354-359) reports an experiment with 11-13
year olds who were retarded readers and in an institution for de-
linquents.There were two groups matched on age, intelligence
quotient, and initial reading age.In the six month study one group
was provided nondirective counseling and remedial instruction.
The other group received remedial reading only.The experimental
group showed a 39.4 percent greater improvement in reading over
the control group.Zlalchin (127, p. 381-382) in a study of adoles-
cent deviates reports that his experimental group benefited from
the 22 nondirective group therapy session.The experimental group
showed significant gains over the control group in acceptability to
peers and in classroom behavior.Their expressed needs did not67
decrease, however, and he concluded that group treatment was ef-
fective for inter- but not for intra-personal aspects of personality.
In a study with seriously disturbed children with reading problems,
Berl (12, p. 60-62) reports good success with small group therapy
in which interpersonal relations were basic.Robinson (98, p. 25-
28) reports a group therapy technique with disturbed girls.She re-
ports that the girls opened up quickly, discussed their problems
without reservations, and appreciated the opportunity to ventilate
their feelings. A study by Schutz (105, p. 275-281) revealed that
small group counseling aided some 70 students to identify them-
selves more accurately as to their interpersonal needs.Caplan
(18, p. 124-128) also found a higher correlation with his experimen-
tal group as to actual self and ideal self ratings.Two studies (14,
p. 152-153; 72, p. 588-589) which were small group in form but di-
dactic rather than therapeutic in technique showed no significant
results.
Several studies report projective techniques used for evalua-
tion.Lester (75, p. 32-37) used the Rorschach and the TAT with a
large number of elementary age students with emotionally caused
reading problems, and results were reported as favorable for all
groups and spectacular for the younger students.13roedel (16, p.
3019) used a series of evaluative measures including a projective68
picture story test with gifted underachievers, and found significant
improvement for his experimental group.Sanborn's experiment
(104, p. 744-745) involved 12 underachieving adolescent boys who
created a series of projective drawings followed by counseling ses-
sions.The evaluation of three judges on the awareness of conflict
for early and late drawings was significant to the one percent level.
Briskin (15, p. 195-198) hypothesized that lability and rigidity
were inversely proportional to identification to the therapists in a
small group situation.Both hypotheses were supported.
In two studies in which the contents were analyzed for feeling
tone, Pere's (94, p. 159-172) showed great increase in therapeutic
statements while Wigell's (123, p. 319-320) results failed to sup-
port his hypotheses.
Peter's study (96, p. 363-367) used the Porteus Maze and the
Mirror Tracing Test with schizophrenics in which the experimental
group also had psychotherapy usually in the form of psychodrama.
The results showed significant improvement for the experimental
group on both tests.His conclusion was that group psychotherapy
brings about changes in patients in the direction of improved social
adjustment and that these tests are sensitive to the changes.69
Summary
The fields of sociology, anthropology, and psychology have
recently become deeply concerned with man as a social being.Al-
though differing in emphasis and sometimes in aim, the underlying
dynamics appear to be generally accepted: behavior is lawful, the
social climate is a major character determinant, perception is ba-
sic, and unconscious emotional forces control much of human ac-
tion.
Small group counseling and group psychotherapy are on a con-
tinuum, differing in degree rather than kind, and the history of both
techniques is confined to this century.Experimentation has not
proved the superiority of either individual or group methods, but it
is relatively safe to conclude that group processes constitute a val-
uable procedure in their own right.The need for counseling ser-
vices outstrip their availability, and this is particularly marked
with the moderately disturbed youth.There is more eclecticism in
group than in individual approaches, but psychoanalytic, Adlerian,
and nondirective procedures dominate the research.
Driver (40, p. 210) finds the therapeutic dynamics of small
group counseling to lie in the social experience itself, the support
and reassurance of the group, the tension reduction following the
expressing of feeling, the clarification and objectification of70
problems, and the improvements in empathy and interpersonal re-
lations.Discussion, role-playing, and activity are the usual pro-
cedures, and the group concerns itself first with present percep-
tions, moves to psychological mechanisms and symbolic represen-
tations, and finally deals with implications for the future.
In general the research points to the effectiveness of small
group processes.There is much qualitative support, but for those
who demand rigorous proof, few studies are available.71
CHAPTER III
DESIGN OF THE STUDY
Limitations of the Problem
In order to reduce the variables in the study to a minimum, it
was decided to limit the research to the eighth grade.When the
plans for this study were being put into final form in the spring of
1962,it became clear that the incoming eighth grade class for the
school year1962-1963would be not only the largest class in school,
but was also endowed with the greatest absolute and relative num-
ber of problems of the type it was proposed to investigate.More-
over to the extent that the results of this study might later be gen-
eralized as to the effectiveness of small group counseling with all
junior high school students with moderate emotional problems, it
seemed most reasonable to choose the middle grade in the junior
high school span.In the survey carried on in the spring of1962of
all problem cases in the school,it happened that there were82
names of the then seventh graders submitted by the teaching staff in
response to a request for a list of all students who appeared to have
any type of emotional or behavioral problem.The counselors also
prepared a list of those students whom they considered to be72
disturbed and to be most in need of the type of help it was proposed
to investigate. A final list was prepared of those students in the
seventh grade who had been referred by more than one staff mem-
ber.After eliminating the students who had already had psychiatric
help or were scheduled to have it, and allowing for the possibility
of some students not wishing to participate in the study and the like-
lihood that a percentage would move away during the summer, it
appeared safe to count on the availability of not less than 50 eighth
graders at the beginning of the experiment.It was then finally de-
cided to establish three experimental groups of eight students each
and three matched groups of the same number.Since authorities in
the field recommend an optimum group size of five to eight mem-
bers (56, p. 75; 21, p. 457; 40, p.63),it was decided to set the in-
itial size of the groups at the maximum recommended so that drop-
outs, refusals, and other unforeseen events would not be likely to
reduce the number in any one group below an optimum size.
In a developmental period as fluctuating and rapid as that of
early adolescence, it was felt necessary to confine the actual study
to a maximum of a one year period in order to reduce changes
which are time connected.It was then decided that the most rea-
sonable allocation of time would be to start the actual experiment at
the end of the first nine week grading period and terminate it at the
end of the third nine week grading period.Not counting testing time73
and interviews, the intervening period allowed for a total of 14
weekly counseling sessions for each group.It was felt necessary
for the teachers to have the first nine week period to become ac-
quainted with the students in order to rate them with any accuracy.
The decision to limit the group counseling sessions to a period of 18
weeks was an arbitrary and pragmatic one since it was neccesary to
use the last nine week period to bring the results of the study to-
gether if theywere tobe used as a basis for decisions concerning the
following year's program.
It has been necessary to make other arbitrary and limiting de-
cisions concerning the form and conduct of this research in order to
reduce it to reasonable dimensions and unified procedures. Although
the technique of group counseling lends itself equally well to any of
the psychological orientations, it seemed advisable to conduct this
particular study from a single psychological frame of reference.
Since the counselors in this system uniformly subscribe to the Ad-
lerian school, primarily as interpreted by Dr. Rudolf Dreikurs (34;
35; 36; 37; 38),it was felt expedient to base this research on the
principles and constructs of this orientation.Another decision con-
cerned the homogeneity of the groups.Since the counselors felt
more secure in dealing with groups of the same sex,it was decided
to group on this basis but to make the groups as heterogeneous as74
possible on all other factors.
A final limiting decision concerning the breadth of this study
related to the role of the parents.Since much of the behavior re-
garded as annoying or ineffective in school is frequently a valid re-
flection of conditions in the home, there is considerable question
concerning the effectiveness of attempts to promote unilateral be-
havioral modifications among children.Some consideration was
given to the possibility of parallel group counseling with parents
and children, but this was held in abeyance for later study.The
ultimate procedure did not provide for the school to initiate any
contact with the home concerning this research.
Selection of Participants
Based on preliminary investigations during the preceding
spring, procedures for identifying suitable students were begun
early in the fall of 1962.Involved staff members were briefed on
the nature of the research to be undertaken, and their critical part
in the accurate identification of suitable subjects for the study was
stressed.Faculty members were periodically reminded of their
role in identifying the disturbed youngsters and were urged to sub-
mit names at any time.Just before the end of the first grading
period, there was submitted to all teachers of eighth grade students75
a form (Appendix A) containing a list of areas of maladjustment and
a final request for recommendations for all students who were
thought to be maladjusted to any degree. A return was secured
from all teachers, and compiled results showed a total of 108 dif-
ferent names of which 57 were referred by more than one staff
member.
Since the study was designed to be concerned with those stu-
dents whose maladjustment symptoms were sufficiently obvious as
to be noted by more than one faculty member, the groups were se-
lected from the 57 multiple referrals.This group contained 36
boys and 21 girls.It was possible to eliminate three boys and two
girls who had had psychiatric treatment and were considered more
than moderately disturbed.One girl and one boy had been referred
solely on the basis of "excessive absence" and were eliminated
from the study.One girl moved to another district, and two boys
and two girls, who in the judgment of the counselors had manner-
isms which might be mildly annoying in the classroom but which
did not seem symptomatic of serious maladjustment, were desig-
nated as alternates.On the basis of the available remaining stu-
dents, there was no alternative to conducting two groups of boys
and one of girls.
The 32 boys were divided into four groups by random76
procedures, and the 16 girls similarly into two groups. From the
six groups of eight each, two groups of boys and one of girls were
designated experimental and the remaining three control groups.
All selections were made by placing the name cards face down on
the table and shuffling them thoroughly.The only control exercised
was that of keeping the sexes equal in the control and experimental
group.
As a part of the preliminary testing program the 48 students
were informed that they had been selected to take part in a study
which was designed to improve the over-all school program.They
were further told that the study would continue throughout the
school year and that they would be asked to participate at different
times and in different ways.They were finally informed that the
success of the experiment depended upon their full cooperation but
that no student would be required to take part in it.
In the final organization of the experimental groups only one
girl refused to participate and maintained this refusal in the face of
considerable friendly persuasion.In the initial meetings of the
boys' groups there was some suspicion, hostility, and verbaliza-
tions concerning unwillingness to participate, but none withdrew
and the subject was not pursued.Three parents contacted the
school about the study.One was enthusiastic and two were mildly77
suspicious.All three parents accepted the rather noncommittal
explanation that the study was designed to improve the school pro-
gram for the handling of problems common to all early adolescents
and that they would be informed of any significant findings.
Description of the Counseling Procedures
There was made available to the counselors a brief but rather
complete case history for each student included in the study.This
included a summary of achievement and intelligence test scores,
grades, teacher ratings, sex, birthdate, health conditions, family
constellation, economic status, and significant factors that were
known concerning the early and present behavior of these young
people.Results from the Mooney Problems Check List, the Cali-
fornia Test of Personality, and a sociograph were also available.
Each of the three experimental groups was handled by a dif-
ferent counselor.This had the result of limiting the temporal de-
mands on any one person and of providing opportunity for fruitful
consultation among the personnel conducting the study.The possi-
bility of the results of the study being unduly influenced by the per-
sonality of one counselor was also minimized.One group was
handled by the dean of girls for the school in which the study was
conducted, another by the boys' counselor from the same school.78
The third group was led by the director of guidance for the school
system.All counselors were experienced teachers and guidance
personnel, had masters degrees, were especially well trained in
psychology, and had had, and in some cases conducted, course
work in Adlerian psychology and group techniques.
The director of guidance had conducted a small group coun-
seling experiment during the preceding winter, and both school
counselors experimented with a group of seventh and a group of
ninth graders each during the nine week period before the formal
study started.
A suitable counseling room was available, equipped with a
tape recorder, provided with furniture arranged for a small group,
and freed from competing interruptions.Each group was scheduled
in advance for 14 counseling sessions, and the meetings were stag-
gered throughout the school day in such a way that students did not
miss the same class on succeeding weeks.Three testing sessions
were scheduled at the beginning and four at the termination of the
study.Calendarized conflicts were avoided in the planning, and
no "emergency" interruptions were permitted to interfere with the
group sessions.Teachers were requested to support the experi-
ment for the 18 week period, to avoid penalizing any youngster for
the time missed from class, and to concede the possibility that a79
student might benefit as much from a counseling session as he
would have from the missed class.
Although no attempt was made to influence the internal opera-
tion of any of the groups, a basic frame of reference was agreed
upon (Appendix B).No restrictions were placed on the subject mat-
ter of the discussions, and all matters were confidential except
where permission was freely granted by the group for any person,
other than the experimenters, to hear a specific tape.All students
were tentatively classified as to their goals of misbehavior (37, p.
15), and the counselors deliberately steered the discussion into
fruitful areas and encouraged participation from all members.
There is an assumption basic to the procedures employed in this
study that before a young person will change his behavior he must
not only recognize the purposes for his ineffective actions, but he
must also have the opportunity in a relatively nonthreatening situa-
tion to try methods which might prove more satisfying.By a proc-
ess of normal discussions, reviews of hypothetical cases, summa-
ries and reflections by the counselor, and direct explanations by
other members of the group or by the counselors as to the real
purposes of specific ineffective behavior, it was attempted to pro-
vide a situation favorable to the substitution of more adequate be-
havior patterns.80
All sessions were taped, and despite some initial suspicion
this appeared to be an effective technique.Most sessions were
introduced by the replaying of selections from the preceding tape.
This technique not only improved continuity but served as a medi-
um by which each youngster could judge himself and could do so
easily and rather objectively.It also provided the counselor and
frequently the students a reservoir of comment which could be
probed for the revelation of real feelings.
Each counselor scheduled a two hour block of time for a ses-
sion, thus providing an opportunity to replay the tape, dictate a
summary of the significant developments, and analyze and codify
the feeling content and interpersonal movement implied in the com-
ments of the participants.
Evaluative Instruments and the Techniques Used in the Study
Since the underlying purpose of this research is to determine
the effectiveness of small group counseling with moderately dis-
turbed youth, the evaluative instruments and techniques used as-
sume major importance.The objectives of the research are to in-
crease insight, to replace ineffective behavior patterns with more
effective ones, to move from hostile or withdrawn interpersonal
feelings toward freer and warmer contacts, and to develop person-
al potentials.The formulation of acceptable criteria to serve as a81
basis for the measurement of any degree of success or failure in
the attainment of these objectives is much more difficult.It is im-
possible, in fact, for the experimenter to establish results which
can be viewed as scientifically objective, unless the reader is will-
ing to accept some assumptions concerning the criteria used.The
validity of most objective measures, especially those in the field of
personality, is open to serious question.Purely subjective ratings
and expert opinion are completely unacceptable to many.Improve-
ment in behavior in specific areas such as grades, achievement
tests, or ability tests may well be too gross a measure to reveal
significant personality change.For example an improvement in
performance from a low "D" to a high "D" might easily be sympto-
matical of a personality movement of considerable merit.Yet it
would fail to be indicated in an examination of the actual grade.
Most research in all fields of education suffers from the
same limitations of objectivity, dependable criteria, and final eval-
uation.Individual counseling techniques have not been empirically
demonstrated any better than have the procedures for group coun-
seling.Nevertheless, promising techniques must be investigated,
and perhaps the best indications of imperfect measuring techniques
are better than no proof at all.
The realization that any type of evaluation would be difficult82
to substantiate led to the greatest simplification of concepts. Any
metaphysical construct such as "personality" per se was discarded,
and all measurement was predicated upon those specific changes in
behavior which might be symptomatic of a better social adjustment
and which could be evaluated as changes in score in pre- and post-
testing or could be perceived by competent judges.The assump-
tion had to be made that changes in the direction of socially ap-
proved behavior would also be in the best interests of the individual
student and hence constitute "better" adjustment.In the total pic-
ture this is a fair assumption, but it is conceivable that in specific
instances it would not be true.For example, the perfectionist who
moves from an academic grade of "B" to an "A" might well be
achieving this at considerable cost in other aspects of social ad-
justment.
All the evaluation procedures were of two types.The most
numerous were those which compared the difference in changes
made by the experimental and control groups.The other devices
were designed to record the changes in behavior of members of the
experimental groups only.
In order to minimize the "Hawthorne" effect and to establish
better perspective, two tests were administered to the entire
eighth grade class at the beginning and end of the study, and the83
statistical significance was calculated:
Mooney Problem Check List
Bonney Fessenden Sociograph
Five other techniques were used at the beginning and the end
of the study for the experimental and control groups and the re-
sults were subjected to tests of statistical significance:
California Test of Mental Maturity (Short Fcirm)
California Test of Personality
Academic grades for first and third nine weeks
Citizenship grades for first and third nine weeks
Structured teacher check list (Appendix C)
Unstructured teacher judgments in paragraph form
The following evaluative techniques were used with the exper-
imental groups only:
An analysis of the underlying feelings of warmth
or hostility expressed during the course of the
counseling sessions.
A summary of those changes revealed in the
taped protocols and in the counselors'summaries
that were judged to be significant.
Final student evaluation of the counseling sessions
by means of a rating scale (Appendix D).
Counselor evaluation of the relative growth of the
individual group members.
Administration of the Instruments of Evaluation
The Mooney Problem Check List was administered to all
eighth graders, and the means for the class, the control groups,84
and the experimental groups were calculated.The List was read
ministered at the end of the study and the magnitude of change in
the number of marked problems was calculated.
A Bonney-Fessenden Sociograph was administered according
to its manual to all eighth grade students in English-social studies
classes at the beginning and end of the study so that all members of
the experimental and control groups could be established in normal
social groupings.The key question involved a change in the seating
arrangement.Students were given the opportunity to indicate as
many choices for seat partners as they wished with the suggestion
of "at least three", and were also permitted to indicate anyone by
whom they did not wish to sit.The teachers cooperated and the
seating was changed according to the results. Members of the
study groups were given three points for each choice received, one
point for each choice made, and a minus one point for any rejection.
Results were compared and the significance calculated,
All students had an IQ score not more than two years old, and
all but three had taken the California Test of Mental Ma tu.r it y.
in 1961.This was accepted as a pre-test, and a final test was ad-
ministered to members of the study at the end of the third nine
weeks.Significance of the differences in the IQ's was calculated,
The California Test of Personality was also administered as a85
pre- and posttest to all students in the study and the results
treated statistically.
The grade point averages for the experimental and control
groups were calculated for the first and third nine weeks period
and tested for statistical significance.The citizenship marks for
the same period were assigned a point value of five for an "S",
three for an "N", and no points for a "U".Changes were tested
for significance.
A check list was constructed (Appendix C) on the basis of the
four behavioral goals of Adlerian psychology (35, p.15), and teach-
ers were asked to evaluate all students in the study at the beginning
and termination of the sessions.The results were quantified and
checked for statistical significance.Teachers were also asked to
submit an unstructured paragraph at the beginning and another at
the end of the study containing their assessment of the emotional
adjustment of the members of both groups.The paragraphs were
analyzed for real and implied comments descriptive of adjustment.
A list of 29 negative and six positive statements was obtained.
These were calculated for each pair of individuals in the study, and
the statistical significance was calculated.
In addition to the more objective relations between groups, it
was felt necessary to develop some type of controlled observation86
which would be comprehensible, unified in application, codified and
quantifiable.It was finally decided to adapt the genotypical ap-
proach to the analysis of personal interaction developed by Joel and
Shapiro (64, p. 9-17).According to this concept all interpersonal
comments, however diverse their formulation may be, can be re-
duced to expressions conveying feelings of warmth, of hostility, or
of flight.The expression of these feelings is either direct or indi-
rect in its application and is characterized by different degrees of
intensity.These authors have an intriguing mnemonic system
which can be used as a shorthand by the recorder in their particu-
lar organization of group procedures. An adaptation of this sys-
tem was organized to fit the needs of this research, and a suitable
form (Appendix E) was prepared.All interpersonal expressions
were coded under "warmth", "hostility", "flight", or "guarded re-
sponses".The direction of these feelings was limited to:"coun-
selor", "authority in general", "family", "peers", and "self". In-
tensity was indicated on a scale of one to three, with three being
the greatest.The results were quantified on the basis of direction
and intensity of feelings expressed, and these results were graphed
to show the progress towards warmth for the members of the ex-
perimental groups.
The taped recordings and the counselors' summaries for87
each session were analyzed and summarized briefly in order to
present the developmental progress of the groups. Student mem-
bers of the groups rated the effectiveness of the counseling ses-
sions by means of an appropriate rating scale (Appendix .D).As a
final evaluative procedure each counselor prepared a critique of
his group, indicated strong and weak points, and evaluated growth
of the individual members.
Summary
This study was limited to eighth grade students with moder-
ate emotional problems.The final 48 students in the study were
referred by two or more faculty members with a mean of 3. 4 re-
ferrals for the experimental group and 3. 3 for the control group,
The three experimental groups engaged in a series of 14 counseling
sessions, and both the experimental and control groups were ex-
tensively evaluated by both subjective and objective instruments88
CHAPTER IV
PRESENTATION AND INTERPRETATION OF DATA
Organization of Data Presentation
Chapter IV presents and interprets the finding of this study.
Since the basic purpose of the research has been the determination
of the value of small group counseling as a process rather than the
examination of its effects upon specific individuals, references to
group members will be minimized except where an individual re-
action is typical of the group.Except for the summaries of the
counseling sessions and the counselors' evaluations, where initials
will be used to maintain continuity, students will be referred to only
by their ranking in experimental or control groups.
Statistical Procedures
All areas of investigation that were evaluated by pre- and
post-testing have been described by the null hypothesis, and, in or-
der to evaluate the level of confidence by which the nully hypothesis
can be supported or rejected, the results have been subjected to the
1 t-test.
1 ED
N ED2 -( ED)2
%./ N -189
For the purposes of this research a t-score of 2.02 which in-
dicates a probability at the .05 level of confidence is required for
a demonstration of statistical significance.
In order to calculate the terms for the t-test formula, 24
matched pairs were established on the basis of the original admin-
istration of the teacher check list (Table 5).These same pairings
were used in all statistical calculations.The following symbols
were used uniformly:
S2
Xe
D
Pretest
Post -test
(S1 - S2) for the
experimental group
(S1S2) for the
control group
Xe - Xc
N 48
In order to eliminate the possibility of any unwanted signifi-
cant relationship between S1 and Xe and Si and Xc, coefficients of
correlation were determined for Table 5.The Pearson Product-
Moment coefficient of correlation was found to be.11 and . 06 re-
spectively.Given this lack of inter-dependency, the t-Test as cal-
culated here is assumed to be sufficiently rigorous.
The findings will be presented in four groups roughly in the
order of their importance: description of the students, summary90
and evaluations of the three groups, teacher evaluations, and stand-
ardized test and check list evaluations.
Description of the Students
During the school year 1961-1962, considerable work was
done with the staff at Highland View Junior High School in the area
of identification of problems among the students. Discussion of the
matter with faculty members concerning the importance of identify-
ing the withdrawn and the isolates coupled with actual practice in
identifying disturbed students in their classes showed the staff to be
generally competent in the identification of disturbed young people.
In the fall of 1962 the matter was again brought to the atten-
tion of the staff and the final period of identification was begun.At
the end of the first nine week grading period, teachers of eighth
grade students turned in a list of students whom they felt to be emo-
tionally disturbed to some degree.The counseling staff then re-
duced the 57 referred students to a total of 48 which were divided
as described in Chapter III into three counseling groups and a con-
trol of equivalent numbers.
In the subjective judgment of the counseling and administra-
tive staffs the selection of students for the study was a very fair
one.Although it was possible to identify other eighth grade91
students toward the end of the study who seemed more disturbed
than the least disturbed students in the groups, the fact that the 48
students in the study did mark an average of 32 problems in the
Mooney Problem Check List in comparison to the class average of
21 confirmed the assumption that these students had more prob-
lems than the average eighth grader.
Table 1 presents the significant facts about the students in the
experimental group, and Table 2 performs the same function for the
control group.The two groups have been ranked and paired on the
basis of the teacher evaluation check list (Appendix C) and these
scores appear in the right hand column of both Tables 1 and 2.The
same ranking has been used for all statistical calculations and stu-
dent number 1,2,3 24 in the experimental group always re-
fers to the same number in Table 1.The same is true for the con-
trol group in Table 2.
An examination of these two tables reveals in column one a
ranking of the students in the order of least disturbed to most dis-
turbed.This order was obtained from the teacher ratings found in
Column 9.It might be re-emphasized, for example, that student
number one refers to a specific individual who maintains this same
position and pairing for all references.
Column 2 shows the sex and the ranking of sexes for both92
Table 1.Description of the Experimental Group
1
Rank
2
Sex
3
Age
4
Position
in
Family
5
GPA
6
Achiev.
Stanine
7
IQ
8
No.
Referrals
9
Teacher
Ranking
I F 13-8 2 of 2 2.57 5 123 3 11.2
2 M 13-9 2 of 3 1.00 4 104 3 12.7
3 M 13-S 4 of 4 1.83 5 119 2 15.4
4 F 13-5 2 of 3 2.16 5 116 2 19.0
5 F 13-0 1 of 2 2.57 7 115 4 19.6
6 M 14-3 2 of 3 1.67 6 118 6 21.4
7 F 14.7 1 of 2 1.57 5 85 2 22.1
8 M 13-9 2 of 3 2.57 7 122 3 24.2
9 M 14-4 2 of 3 2.00 2 110 2 24.5
10 F 13-6 2 of 3 1.86 4 101 2 24.5
11 M 13-4 3 of 4 1.86 3 106 4 24.7
12 M 14-9 1 Of 1 1.29 1 83 4 25.8
13 M 13-2 3 of 3 1.40 4 113 4 26.0
14 F 13-4 4 of 4 1.71 3 101 4 28.1
15 F 13-1 3 of 3 1.71 3 101 3 28.6
16 F 13-3 2 of 3 2.86 5 120 2 29.8
17 M 13-2 4 of 5 1.57 4 110 3 30.4
18 M 14-0 5 of 6 .71 3 90 3 31.4
19 M 13-2 1 of 1 2.00 5 123 7 36.6
20 M 13-5 1 of 4 1.71 4 104 3 37.4
21 M 13-7 1 of 2 2.00 2 99 5 39.5
22 M 13-2 2 of 4 1.33 2 100 6 40.6
23 M 13-7 3 of 3 1.50 2 100 2 44.7
24 M 14-5 3 of 9 .83 1 92 3 45.1
Ave. 13-8 1.76 3.8 106 3.4 27.893
Table 2.Description of the Control Group
1
Rank
2
Sex
3
Age
4
Position
in
Family
5
GPA
6
Achiev.
Stanine
7
IQ
8
No.
Referrals
9
Teacher
Ranking
I M 14-0 2 of 2 1.57 3 108 3 13.2
2 F 13-11 2 of 2 2.43 5 119 4 16.8
3 F 13-7 2 of 4 2.00 4 108 2 18.2
4 F 14-1 2 of 4 1.86 4 83 2 20.0
5 F 13-9 1 of 6 1.86 5 115 2 20.8
6 F 13-3 3 of 4 2.43 5 113 2 21.2
7 M 13-11 1 of 1 1.57 4 99 4 22.0
8 M 13-6 3 of 3 1.84 3 89 2 22.5
9 M 14-0 1 of 3 1.43 2 85 5 24.7
10 F 13-1 2 of 2 2.14 2 80 2 24.8
11 F 14-1 1 of 2 1.86 3 105 2 25.3
12 M 14-6 1 of 2 2.16 4 84 3 25.8
13 M 13-2 2 of 2 1.71 4 108 3 26.0
14 M 13-7 2 of 5 1.67 5 124 2 27.5
15 M 13-2 3 of 3 3.00 7 123 3 30.0
16 M 13-4 2 of 2 2.00 5 97 4 30.6
17 M 13-2 2 of 2 1.67 2 106 5 70.8
18 M 14.3 1 of 3 1.00 2 93 3 34.4
19 M 15-3 3 of 3 1.00 3 99 4 35.8
20 M 13-5 2 of 6 1.45 2 87 3 36.2
21 M 14-2 1 of 1 1.16 2 82 4 39.0
22 M 13-0 2 of 4 1.57 3 97 3 41.7
23 M 13-2 1 of 1 .67 5 110 7 50.0
24 F 13-3 4 of 11 1.67 3 88 4 51.5
Ave. 13-8 1.74 3.1 104 3.3 28.694
groups.It has already been established that both the experimental
and control groups contained 16 boys and eight girls.The age of the
students is listed in column 3, and the mean age is identical at 13
years, eight months for both groups; the range extends from 13
years exactly to a maximum of 15 years, three months.
The fourth column gives the relative position of each individual
among his siblings.In Adlerian procedures, the family constella-
tion is a key construct in the interpretation of behavior.In this
column the first number specifies the relative age of each individual
in relation to his siblings.The second figure is the total number of
children within the family.The expression "2 of 2", for example,
signifies that student number 1 is the younger of two children in the
family; student number 24 in the control group is the fourth oldest
of the 11 children.
The grade point average for the first nine weeks grades is
listed in column 5.The averages of 1.74 and 1.76 while compara-
ble for the control and experimental groups are both below the
grade level average of 2. 36.Only three students in the control
group and five students in the experimental group meet or exceed
the grade point average for the grade.
The achievement stanine in column 6 is based on the Iowa Ba-
sic Skills Test administered in October of 1962.The percentile95
norms of this test have been converted to local norms for this dis-
trict and expressed in stanines.The average scores of 3. 1 and 3. 8
show both of the groups to be achieving well below class average.
Column 7 are IQ scores based essentially on the California
Test of Mental Maturity (Short Form) administered in the fall of
1961.For three students it was necessary to use an IQ score from
1960.The average scores of 104 and 106 place these students in
the normal range.For this community with a mean IQ score for
eighth graders at 116, the score of 104-106 places these students in
the fourth stanine in their competitive position.
Selection of students to be included in this study was based on
the minimum requirement of two referrals from faculty members.
Column 8 shows the distribution of referrals among the individuals
included in the study.The respective averages of 3. 3 referrals for
the control and 3. 4 for the experimental groups equate them in this
respect to number of referrals.
The teachers'ranking in column 9 will be discussed in greater
detail in connection with Table 5.It can be noted here that since
the basis of selection was teacher judgment, the students were
ranked and paired on the basis of teacher judgment also.The num-
bers in column 9 refer to negative judgments, and the lower score
is the more favorable one.The experimental group on the average96
was superior by 0. 9 of one score point.
Summary and Findings of the Counseling Sessions
The essence of small group counseling, like individual coun-
seling, lies in the details of the process itself, and no amount of
summarizing, rephrasing, or interpreting can in reality catch the
complete flavor of the counseling process in operation.Even the
replaying of the tapes fails to give a faithful rendition of many of
the infinitesimal changes taking place which are revealed only by the
attitude of attention, a shrug, a wink, or the slow smile of recogni-
tion.
For the purposes of this study the changes to individuals
which occurred during the series of counseling sessions represent
the real measure of the success or failure of this process.The re-
production here of complete protocols of the 48 sessions is neither
feasible nor of appropriate value to the reader. As will be developed
more in detail later in the analysis of underlying feelings expressed
during the sessions, the productivity of specific sessions varied
greatly not only from meeting to meeting but within individual ses-
sions.In order to trace the progress in practical form the proto-
cols and the counselors comments for each session have been di-
gested and interpreted.The report on group 3 does contain the97
verbatim transcription of matters pertaining to feelings about teach-
ers which illustrates changes in attitudes taking place and which is
sufficiently succinct for inclusion here.In the following descrip-
tions and excerpts as a compromise between readability and anony-
mity, letters have been used for the names of the students and the
abbreviationCo."" for counselor.
Group I
Group I is composed of boys and includes the following indivi-
duals from Table 1:2,6,8,12,13, 20, 22, 24.A summary of
the individual meetings follows.
1.The first session was spent primarily in organization.
There was much hostility and suspicion expressed.There appeared
to be considerable misunderstanding as to how and why the mem-
bers were chosen and why they were meeting. Members were ex-
tremely reticent about expressing themselves.
2.At the second session there was a moderate tone of hosti-
lity toward authority, school authorities in particular.There were
also complaints in regard to school rules.On the whole members
of the group were cautious and even suspicious of bringing their
parents into the discussion.
3.During the third session, the group was relatively98
communicative and relaxed.Problems discussed continued to be
school-connected with dissatisfaction expressed in regard to class-
room procedures.This was followed by a discussion of a gang of
boys which one member of the group felt had been mistreated.It
was felt that some insight was gained by some members in this dis-
cussion.On the whole, members continued to be self-centered
rather than to operate as a group.
4.Session four started out with guarded comments on the
part of certain members. A complaint was made by R that a teach-
er had treated him unfairly by taking his bean shooter.It was felt
that R gained much through the interaction of the group when mem-
bers pointed out that he had not been treated unfairly inasmuch as it
was against the rules to have a bean shooter at school.In discus-
sing T's problem with a brother there was considerable release of
hostilities toward siblings by other members of the group.As a
result,it appeared that everyone seemed to gain considerable in-
sight in regard to family relationships.For the first time, the
group appeared to function more as a unit.
5.A release of hostilities and criticisms continued during
the fifth session. Members of the group talked readily and freely
about things that bothered them and did not appear to be as bitter
as previously about their real or imagined injustices.Some99
members even came to the defense of school rules or faculty mem-
bers at appropriate if unexpected times,This would indicate a
trend toward warmth and away from hostility.
6.In general, the group appeared to be more relaxed and
less bitter in the sixth session, interjecting a certain amount of hu-
mor now and then.R, a chronic complainer, was challenged on
some of his complaints by other members of the group and criti-
cized for blaming teachers for his own misbehavior.This was ac-
cepted good-naturedly.Considerable social interest was developing
with the trend away from the individualism displayed in earlier ses-
sions.Definite personality changes were beginning to be apparent.
7.Session seven appears not to have been as productive as
the previous session.Social interest was low in that no one seemed
interested in the problems of others nor in helping with their solu-
tions.Two of the less aggressive members, M and J, appeared to
want to help but were more or less cowed by the more powerful
members of the group.However, the boys, on the whole, seemed
to recognize that their misdeeds are becoming fewer which was
credited to the fact that they were growing "older and bigger".
8.In session eight the counselor attempted to be more direc-
tive but felt he had approached too sensitive an area since the boys
resisted being drawn into the discussion.However, considerable100
courage was shown in this resistance which was an improvement
over the passive acceptance formerly exhibited.
9.A new approach was used in session nine in that the coun-
selor brought a pound of salt water taffy tothe meeting.This pro-
duced a more friendly and relaxed atmosphere, not extensively
present before.There appeared to be no animosity toward others
at this meeting.The session was completely non-structured in an
effort to establish more confidence in the counselor.
10.In session ten the counselor again took candy to the group.
A changed approach was the use of a complaining attitude by the
counselor relative to a road incident.This was picked up by mem-
bers of the group and an interchange of ideas resulted.Increased
social interest was apparent in that the members listened to each
other and a relaxed "togetherness" prevailed throughout the entire
period.
11.R provided gum and corn kernels at the eleventh session.
He was more congenial than ever before.The counselor took a
more directive role and asked the boys to discuss their problems.
The response was good with two of the boys opening up.It was felt
that these two boys, in particular, were externalizing their feelings
with greatly improved communications.Both showed considerable
warmth of feeling for others, particularly toward authoritarian101
figures.
12.All members were relaxed and participated in the twelfth
session.In addition, they were willing to look through to the psy-
chological purposes of their misbehavior in the past.There was
much improved communication with a willingness to discuss person-
al problems not previously displayed.There was an air of genuine
cooperativeness with thoughfulness and consideration being shown.
13.Much interaction took place during the thirteenth session.
A genuine group situation took place with real problems pouring out.
Trust of each other and the counselor was apparent with a feeling of
warmth for each other in evidence.
14.In the last session much interaction took place with all
members participating.Insight on the part of two members was
particularly notable.All members expressed a desire to continue
the meetings into the final nine week period.
Counselor Evaluation of Group I
Mr. Maurice Bullard, Director of Guidance for the Corvallis
Schools, was the counselor for group I, and his evaluation follows:
The group as a whole:
The group of eight were individualists at the beginning with no102
concern for each other.They interrupted each other's conversa-
tions, paired off and talked even when another had the floor, cut off
another's sentence at midpoint, and generally exhibited little social
responsibility or social interest.There was one common group
bond; in the first ten sessions the group leader met a common re-
sistance whenever he tried to get a discussion started on a relation-
ship problem.Their skill at evading being drawn out was so notice-
able that in the last sessions they laughed uproariously when this
was pointed out.
By the twelfth session conversations on their human relations
were sustained from 10 to 20 minutes on one topic.Extreme view-
points were challenged by the group in a tolerant and good-natured
manner. When one member attacked a teacher, almost invariably
the majority of the group defended the teacher in that given situation.
At the termination, the group was just getting to the point
where they could comment on home relationships.This was uni-
formly the tenderest and most resistant area.
Individual members:
H gave the impression of quiet defiance with a shell that
would not be penetrated.The leader had the feeling the others
feared to talk in his presence.Changes noted: As H became able103
to talk, he seemed to gain a courage which enabled him to see and
express the fair and right side of his relationships.He was the big-
gest in the group and tended to become the champion of "right".
This seemed to gain him satisfying status that he previously found
by swaggering and threatening. H displayed a likeable personality
at the end of the sessions.
T responded slowly retaining a persistant childish irresponsi-
bility almost to the last session.When he realized only two ses-
sions remained, he was capable of sustained attention and serious
attitude for half hour intervals.Even though school records indi-
cate the possibility of brain damage, there is much evidence of
wholesome group influences.There were guarded attacks upon his
mother's efforts to regulate his daily life.T's personality showed
some improvement.
In the early sessions L withdrew from the group feigning dis-
dain at the comments of others.After a few sessions, he was ab-
sent leaving the impression he did not wish to attend.When he came
back and began to participate, he said he could not find out the meet-
ing period.In the last sessions, his feeling poured out and he was
the most forceful and persistent talker of the group,L's person-
ality improved simultaneously with his acceptance by the group.
R had more changes forced upon him than any other member104
of the group.By his own description he had been a cute, spoiled
child.He felt he should be treated as "something special".This
showed up as complaints at teachers, meeting time, and lunch room
supervisors.At the beginning he had tolerant support in these posi-
tions, but at the end the group almost automatically took the oppo-
site position, often times laughing at his childish thinking. R lit-
erally became more tolerant of teachers and his mother.
H attended intermittently and seemed slowest mentally.He
missed some of the sessions by coming after they were over.No
great change was noted in H except that he seemed to derive satis-
faction from "belonging" to the group.
T was a bitter, disturbed boy who talked little.He resented
conditions outside of school and did not come to the place where he
could talk freely or unemotionally.T needs environmental manipu-
lation of some kind before he can profit much from the group.His
attendance was sporadic.
J changed from a quiet, withdrawn boy to a more overt, ag-
gressive adolescent.His problems were outside of school, but he
showed much appreciation for the fellowship of the group.On the
last session he stayed overtime to try to help the leader and to try
to promote more meetings.
M was quiet and hurt by his parent's divorce.He said he105
wanted to talk about his problems but did not want to talk about his
parents.That the group seemed to provide a "belongingness" was
indicated by the fact he called the leader's home in the later ses-
sions two or three times to verify meeting dates.
Summary:
The group wanted to continue and even corrected each other's
behavior in an effort to influence the leader to continue.
Group II
Group II is composed of boys and includes the following indi-
viduals from Table I:3,9,11,17,18,19, 21, 23.A summary of
the individual meetings follows:
1.The first session was spent primarily in organization and
discussion of the purpose of the counseling.Family constellations
of each member were examined.This was followed by a discussion
of some common problems of teenagers.The comments of partici-
pants were guarded and of a somewhat suspicious nature.
2.Members of the group continued to get acquainted in ses-
sion two.Participants expressed themselves more freely.Con-
siderable hostility toward authority and family was shown by one
member in particular.Others expressed warmth toward teachers.106
3.Session three was characterized by improved interaction.
Some insight was evidenced in a discussion as to why teachers re-
act differently to different students.Individualism of the group ap-
peared to be breaking down somewhat and members were operating
more as a group.
4.Quite a lengthy discussion transpired in the fourth session
in regard to why members had been chosen by teachers with con-
siderable dissatisfaction expressed. Members continued to be re-
served and reticent about expressing themselves. Much hostility
toward other members and teachers was expressed.
5.The fifth session centered around a discussion as to how
students gain a particular kind of reputation and, as a result, are
more closely watched by teachers for possible misdeeds. Some
hostility was shown for certain teachers.It was obvious that a
more accurate self-concept was gained by one member as a result
of candid opinions expressed of him by others.
6.The sixth session was characterized by much increased
group feeling.Most members were attentive as others talked. The
discussion centered around a rough group of boys and why they be-
have as they do.Much greater social interest was evident with
greater participation by all members.
7.During the discussions of session seven, considerable in-
sight was gained in a discussion as to why teachers and students107
behave as they do.Members of the group appeared definitely to be
moving in a positive direction.
8. A feeling of responsibility toward general improvement
seemed to prevail throughout session eight.Several members sup-
ported teachers when these teachers were attacked by other mem-
bers.There was considerable criticism of a peer, not a member
of the group, who, the group felt, acted "stupid".Discussion fol-
lowed as to why this boy behaved as he did.Considerable insight
into their own behavior was gained as a result.
9.The general tone of the ninth session was one of mutual
respect in that all members listened attentively as others spoke.
There was a great deal of interaction though no personal problems
were discussed.
10.During session ten there was quite a lengthy discussion
of vocations and future education.The question as to whether one
could be excluded from the course in industrial arts in the ninth
grade was raised.This led to a constructive discussion as to what
kind of behavior might lead to the exclusion of a student from this
course.Improved communication was apparent in this session.
11.Session eleven was characterized by considerable hos-
tility and criticism being displayed toward peers with emphasis on
behavior and its purposes.In discussing fighting, smoking, and the108
like,it appeared that more accurate self-concepts were gained by
some members of the group.
12. A definite feeling of warmth prevailed among the mem-
bers of the group during session twelve.Criticisms of members
were well received without resentment.Suspicions of each other
that existed during early sessions appeared to have disappeared.
13.The counselor used a more directive technique in the
thirteenth session suggesting that different members express how
they felt toward the other members of the group.Criticisms
seemed sincere and constructive and members appeared to gain a
more objective acceptance of themselves as a result.
14.In session fourteen, the last session, members of the
group discussed what they had gained from the previous session
during which they had pointed out each others good and bad points.
They indicated that they liked this technique and felt it was a good
method toward self-improvement. Warmth and trust toward all
members of the group was evident.All but one member expressed
a desire to continue in the group counseling sessions.
Counselor Evaluation of Group II
Mr. George Coon, Dean of Boys at Highland View Junior High
School, was the counselor for group II, and his evaluation follows:109
W is a small, shy boy who said little during the initial ses-
sions.He was hardly noticed by the other members of the group
but seemed attentive at all times.His expressions were generally
positive and non-critical during the early sessions, but he seemed
to withdraw whenever the conversation turned toward home prob-
lems. By the eighth session he had begun to enter the conversation
to some extent, generally displaying feelings of warmth. When the
discussion moved toward occupations and their fathers' work, W
withdrew apparently not caring to discuss his father.In a later
session it came out that his father was unemployed most of the time,
and W felt that his father was lazy.
By the twelfth session W was entering into the conversations
quite freely and was well accepted by other members of the group.
It seemed as though he had the feeling in the beginning that he was
the only person with problems.Being in the group and seeing that
other boys have problems had a salutory effect; he gained confi-
dence and appeared more able to cope with his own problems,The
counselor believes that W has made great strides towards self-ad-
justmen.t.
S is a rather heavy-set boy who came to the first sessions
with an obvious determination not to talk.He seemed to be in a
power struggle with the counselor and was very suspicious of the
whole procedure insisting that he had no problems whatsoever.110
During the seventh session he began to enter the conversation very
freely, displaying a great deal of hostility toward his teachers.
This hostility in later sessions turned toward his peers and his par-
ents.At the end of the experiment he displayed some hostility
toward himself and his inability to achieve as he would like.It
seemed to the counselor that S made some progress in that he final-
ly, and perhaps for the first time, admitted that he was unhappy
with himself and expressed some desire to improve.
0 is an only child whose parents are quite academic minded.
He is very proud that his father is a mathematics professor at the
college and used this as a means of bragging to the others in the
counseling session.He entered the first session with a great deal
of reserve, but later bragged excessively and showed some of his
hostility toward other members of the group.During the next to the
last session, the group expressed considerable hostility toward 0
and pointed out bluntly many of his irritating mannerisms.There
was some evidence of insight resulting from this attack but there
was no immediate change in behavior.
L is a well-liked boy who was the leader in the first few ses-
sions.He was quite unaware of any problems that he might have,
and his attitude from the beginning was warm and friendly.There
were a few instances when he displayed feelings a little bit hostile111
that were directed toward other members of the group or other
peers.These were more in the form of criticism of undesirable
action around school and seemed quite constructive.To the coun-
selor, L appeared to be a well adjusted boy who makes a great deal
of effort to get along with everyone and whose greatest failing is a
minor lack of interest in things academic.
K is a rather slight boy who can see nothing fair about the
way he is treated by anyone.He began his hostile remark stoward
other members of the group and toward his teachers during the first
session.He had little interest in the feelings or in the conversa-
tions of the other members.His attitude was completely self-cen-
tered, and he showed no desire to give or receive help.The coun-
selor was unable to detect any overt change in behavior, but K
changed his role from that of dominating the discussion to that of a
passive participant, and, during the last session, expressed a
strong desire for the meetings to continue.
M is a boy who is rather quiet most of the time and who goes
to great lengths to conceal his feelings.He entered the first ses-
sion with his guard up, and, although he later made a few attempts
to enter the discussion, he remained on the defensive most of the
time.Excessive absences and failure to participate limited his
chances for improvement.112
T is the second in a family of four boys whose parents have a
great love for the outdoors.He is well liked by his peers and his
teachers.He is a very poor reader, but this difficulty is shared by
his brothers and, according to T, by his father also.Little change
was noted in T for he seemed well satisfied with himself and happy
with his life as it is.He would like to be a better reader,of course,
but not badly enough to take the time out from horseback riding and
other activities in order to become a better reader.
R is the older of two children and the only boy.He has al-
ways been a poor student and has been pushed a great deal by his
father who is quite anxious for him.He was initially quite resent-
ful of the school and hostile toward most of his teachers,He felt
that they didn't grade fairly, didn't discipline properly, and showed
favoritism. He was very intent with his complaints and became
very emotional when he discussed them. As the experiment pro-
gressed, a gradual change in his attitude could be noted,By the
end of the sessions he frequently came to the support of his teach-
ers when they were under attack by other members of the group
and could talk about various incidents which happened to him with-
out the tremendous display of emotion that was present in the early
stages of the study.During the final sessions he helped other
members by offering possible solutions to their problems.113
R's change in behavior was so evident that it was noticeable
at home.The father contacted the counselor to comment on the fa-
vorable changes in interpersonal behavior in the home.
Group III
Group III is composed of girls and includes the following indi-
viduals from Table I:1,4,5, 7,10,14,15,16. A summary of
the individual meetings follows:
1.The first session was spent primarily in organization.At
this time the purpose of the group sessions was discussed.This
was followed by a further discussion of the problems common to
boys and girls and how talking about problems might be helpful.
Each member introduced herself and told something of her siblings
and her place in the family constellation.All of the girls were
quite reticent in expressing themselves.
2.Much hostility toward all authority and severe cricicism
of teachers prevailed throughout the second session.All of the
girls, with the exception of L complained rather bitterly about
teachers and their unfairness.This was a completely non-struc-
tured session with the counselor giving an opportunity for as com-
plete catharsis as possible.Excerpts from this session follow:
M:Did you know R was kicked out of math this week?
Co: No, what happened?114
M:Oh, we were all talking and not studying and R got
kicked out.Boy, was I mad!
Co:What did you get mad about?
M:Because R got kicked out, and she wasn't doing anything.
J:Well, she dropped her book and started laughing and
someone else said something and he thought it was R so
he kicked her out.
Co:And who was it that was talking?
M:I was.That's why it wasn't fair.
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P:Well, I haven't been kicked out, but I sure got scolded.
My math teacher- -I don't like him.He's always yelling
at the girls, and he's always giving girls "N" in citizen-
ship and never gives an "N" to boys.When the boys
crack jokes, he laughs at them.I think he hates girls.
We don't understand at all, and he expects us to learn
it,
Co:And you don't think this is fair?
P: No.I think the boys should get their citizenship grades
lowered... but he doesn't do that.He even threatened
to kick me out!
*. * * * * * * *-4
L:Well, home ec.is just as bad.It just isn't fair.You
can't talk even a little bit, or the teacher gets mad.
J:Yeah, Mrs. X.I think she really has pets.I was chew-
ing gum in there and she really got mad... Other guys
don't do their work nor anything... and she doesn't get
mad at them.
P:Another thing.In Mr. Y's core class I have to stay af-
ter school for two hours, and my mom doesn't think
that's a bit right.It upsets our whole dinner schedule.
And then he gave me an "N" on my report card. My
mom just doesn't think that's right for me to get an "N"
just for chewing gum...I told him I couldn't stay, but
he said I had to.
L:In Mrs. X's class we only have a little class, and we
all want to get along together, but who can get along
with her in there?
C:Well, my math teacher is always comparing the seventh
graders with eighth graders... On top of that he talks all115
the time, and he gives us such big assignments, we
don't have time to get them done.
..1...
T
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3.During session three there was a continued release of hostili-
ties with much criticism of the school and teachers.Although a
lack of trust in other members of the group was evident, the more
inhibited members expressed themselves freely for the first time.
When a rather personal problem was mentioned by J,no one made
any effort to help her.General tenor of the session was that of
catharsis with all members eager _to relieve themselves of their
personal complaints.
4.The counselor took a more directive approach in the
fourth session.Position in the family constellation was discussed.
Everyone but J expressed dissatisfaction with her position in the
family whether she was oldest, youngest, or in the middle. A
more accurate self-concept with a more objective acceptance of
self resulted.Considerable insight was shown following a discus-
sion of why siblings behave as they do.Several members ex-
pressed a desire for self-improvement.
5.L and J started off the fifth session by expressing a de-
sire to discuss an incident which had occurred in class and which
they felt was unfair on the part of the teacher.The counselor sug-
gested that perhaps we needed to try to get the teacher's point of116
view.This was followed by a discussion of desirable traits of
teachers and the importance of looking for such traits in others.
At the end of the session it was decided that everyone would look for
good things in teachers whom they disliked and really make an ef-
fort to gain a better relationship with them.All of the girls entered
into this discussion with much enthusiasm,Improved communica-
tion was obvious with social interest increasing. A genuine desire
to help others in solving their problems was indicated.
6.The early part of session six was spent in discussing ef-
forts toward improved relationships with teachers the past week,
Evidence of change in outlook follows:
Co..: Well, how did it go this week? Any better?
(all members nodded. )Good.Tell us about it.
M:Well, I tried to be a little bit nicer to Mr. Y, and I
really don't think he's that bad.. you know, like I always
thought he was.If you try to see his point of view on
things, then you can be a little bit nicer, and then he
seems nicer.
Co. :Good. And how about you, L? Which one of your
teachers were you going to try to get along better with?
L:Mrs. X.And I liked her all right this week..Somehow
I didn't talk so much myself either !
J:My week was lots better too.I guess I like all of my
teachers now.
C:Mr. Z doesn't seem so bad now either.Seems like
he's nice now that I've thought about it,
C:And how are you getting along with Mr. Q.,now, L?
L:Seems funny, but I'm beginning to like him.
P:I know.Mr. Q was lots better, too.And, believe it or
not, Mr. Y is now my favorite teacher!117
Following the report on attitudes toward teachers, the girls dis-
cussed worries in regard to their appearance. Much warmth and
empathy was shown toward each other with a resulting improvement
in self-acceptance as shortcomings were discussed and reassur-
ances by other members were forthcoming.
7.Session seven was devoted primarily to the problem of
communicating with parents. Much interaction took place with sym-
pathy expressed for each other's problems.It was obvious that the
girls gained much satisfaction from hearing that inability to com-
municate with one's mother and resulting guilt feelings in this re-
gard was a common problem. Much evidence of increased social
interest was apparent.
8.The discussion during the eighth session was concerned
primarily with minor home problems. P expressed the belief that
members of the group were not well enough acquainted to discuss
important personal problems.However, all members of the group
appeared to be less inhibited in expressing themselves and consi-
derable identification appeared to take place.
9.Session nine was devoted to a discussion of self-concepts
during which the girls told how they felt about themselves and how
they believed their families felt about them.Considerable insight
was shown by several girls in regard to sibling relationships.118
Members appeared to be much less self-centered as they expressed
interest in other& problems. Comments tended to be directed
toward other group members, and mutual feelings of warmth and
concern were in evidence.
10.The group definitely operated as a cohesive unit through-
out the period during the tenth session.The first topic under con-
sideration was a problem one member was having with a teacher.
Many suggestions were offered in an effort to help her in establish-
ing a better relationship with the teacher.As a result this mem-
ber gained a much more accurate self-concept as well as greater
insight into her behavior. As other problems arose, genuine con-
cern was shown on the part of all members. During a discussion of
the need for school rules and regulations, considerable insight was
gained by all members.
11.Much social interest was evident in session eleven.All
members of the group appeared to be gaining in social skills as they
expressed themselves freely to the group.Differences of opinion
were expressed with no animosity being shown.Time was spent in
a discussion of why people behave as they do with emphasis on at-
tention-getting behavior.During this session a desire to continue
meeting during the following term was expressed by all members
because they felt "they were beginning to get acquainted and could119
soon discuss more personal problems."
12.Session twelve definitely was a productive one.Each
girl was listened to with attention and suggestions offered for solu-
tions to problems showed thought and concern.Increased social
interest with altruistic trends was observable in the genuine inter-
est shown in the adjustment of a student new to the school.In addi-
tion, one girl who was so obviously rejected in the early part of the
counseling period was now being well accepted by all members of
the group.
13.The first part of session thirteen was spent in an infor-
mal evaluation of the counseling sessions which followed the mem-
bers' announcement that they had no complaints about school.An
excerpt from this session follows:
P:I think being in this group has helped us to get along
with our teachers better because at the first of the year
we used to hate our teachers and now we don't feel that
way.
C:I think so, too.And I get along better with my friends.
L:It's easier for me to get up in front of the class.
* * * * * * * * *
P:Things are better at home, too.I used to hate every-
thing, but now there's really nothing I dislike any more.
Co. :Then you've changed much in your feelings since the be-
ginning of the year?(In explanation to others) P was
very unhappy early in the year.I wonder what makes
home seem different now?
L:Maybe she's changed.
P:Yes, I think probably I have changed more than anything.
My mother is no different and neither are my sister and120
my dad.Yes, I'm the one that changed, I'm sure!
Following these comments, the counselor suggested that each mem-
ber name one thing she liked at home and one thing she disliked.
Criticism of home situations lacked the deep feeling exhibited earli-
er when family relationships were discussed, and considerable
warmth was shown toward siblings. Much interaction took place
with insight developing as to the underlying causes of difficulties.
14.Session fourteen was partially spent in making an indivi-
dual written evaluation of group counseling.The group continued to
operate as a cohesive unit with social interest continuing to in-
crease.The session closed with a decision to continue meeting as
a group during the following term.
Counselor Evaluation of Group III
Mrs. Roberta Moltmann, Dean of Girls at Highland View
Junior High School, was the counselor for group III, and her evalu-
ation follows:
The heterogeneity of this group was obvious at the first meet-
ing.Differences existed, not only in the type of problem for which
the student was referred, but in socio-economic background, ma-
turity, apparent sophistication, and interests as well.As a result,
the group divided itself into two definite sub-groups, one made up121
of the four more sophisticated and mature girls, and the other com-
posed of the four who were more immature and retiring.At the
beginning the former group proved to be much more aggressive and
vocal while the latter, for the most part, had to be drawn into the
discussions.This posed a considerable problem for the counselor
in that it was necessary that she be constantly alert to the domina-
tion of the group by the more aggressive members, particularly the
two more egocentric and impulsive girls, lest they disrupt the
group atmosphere and balance by their aggressive behavior.
The problem then was to help the four more diffident, inhibit-
ed members to overcome their obvious lack of confidence and fear
of failure and, at the same time, bring the more aggressive mem-
bers to a realization of their weaknesses in regard to personality
traits and general outlook.It was attempted with a minimum of di-
rectiveness to bring this about by encouraging a release of pent-up
aggression, guilt, and anxiety, and endeavoring to release block-
ings to spontaneous self-expression.It was hoped that those ob-
viously suffering from chronic insecurity would gain insight and
overcome their feelings of weakness through their association with
the stronger and more outgoing members.In addition an effort
was made,by providing a consistent and constructive relationship
with an adult, to strengthen the ego and bring about a change in122
self-perception by all members.
In the opinion of the counselor all members of the group
showed a great deal of improvement in attitudes and general out-
look.It is interesting to note that the two most aggressive girls in
the group, in evaluating themselves felt that they had gained much
in understanding both of themselves and of others, though one was
given a low rating of improvement on the teacher evaluations and
the other moderately low.However, the counselor shared the girls'
enthusiasm and felt that tremendous strides had been made.Since
these were, in the counselor's opinion, two of the more disturbed
members of the group, it is possible that it is yet too early to note
much improvement in the large-group classroom situation.
The two girls who participated to a moderate extent and who
were members of the more vocal sub-group received two of the
highest ratings on teacher evaluation while they rated themselves as
having made only moderate improvement.The counselor rated
them as having made moderate gains.
One member of the more diffident sub-group was rated sec-
ond-high of the entire group by teachers in that she had become
more outgoing and markedly less inhibited in her relationships.In
her personal evaluation of the group experience, she also marked
herself relatively high.This improvement was not as noticeable in123
in the group sessions since the girl rarely participated, but ob-
viously gained much vicariously.
The other three in this sub-group were rated as having made
moderate improvement both by themselves and by teachers, the ones
who participated most showing the most gain. The one girl who through-
out the sessions had difficulty in becoming a part of the group and
who, as a result, participated the least was rated low both by the
teachers and counselor, but in her own evaluation showed that she
felt the experience had been worthwhile, that she felt more secure,
and that her self-esteem had increased as well as peer relation-
ships.
Counselor Evaluation of Feeling Content
The Group Counseling Record (Appendix E) is based on Joel
and Shapiro's (64, p. 9-17) genotypical analysis of discussion. The
basic assumption of this theory is that all expressions no matter how
diverse their formulation can be reduced to feelings of flight, hos-
tility or warmth.It is noted that these comments have direction and
intensity.The original system was devised as a type of shorthand
to be employed by a recorder who could thus free the counselor of
much of the analysis and recording.The instrument used in this
study was designed to be used by the counselor himself.It became124
apparent immediately that the counselor could not keep this record
during the course of the counseling session, and the recording was
done during the replaying of the tape.This proved a burdensome,
if effective, way to analyze the undercurrent of feelings.
The potential value of such a record for the analysis of indivi-
duals is obvious, and this was utilized in the direction of the small
group sessions.For the purpose of this study it was more useful
in tracing the movement away from flight and hostility toward
warmth.The summaries were quantified by assigning a base point
value of one for comments in the category of "Flight", two for "Hos-
tility", and three for "Warmth".The base point value was multi-
plied by the recorded intensity of 1-3.This quantification was
based on the assumption that a movement in the direction of warmth
was a positive one.For every comment received the recipient re-
ceived an additional point.The points were added for each indivi-
dual and the group and averaged for the number present for each of
the sessions.The final result is shown in tabular form for each of
the groups in Table 3 and the total movement for the three groups
is shown in the accompanying graph in Table 3.Since the larger
numbers represent a quantified movement toward warmth in the
student's comments, it is possible to trace the development of feel-
ing tone over the 14 sessions and to note the sporadic yet definite125
Table 3.Analysis of Movement in the Direction of Flight- Hostility - Wamith
Session Group I Group II Group III Totals
1 2.4 6.5 4.3 12.3
2 3.6 12.1 8.1 25.6
3 13.6 5.7 7.5 25.0
4 17.4 6.7 9.3 33.4
5 9,9 6,6 6.5 22.1
6 10.1 16.7 11.4 38.2
7 22.0 4.6 7.1 28.3
8 14.5 13.7 5.1 33.3
9 34.6 11.1 18.0 63.7
10 19.8 8.9 10.0 38,7
11 47.8 14.5 15.4 77.7
12 40.8 14.8 10.4 66.0
13 35.4 14.7 25.2 75.3
14 31.0 7.7 10.0 48.7
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improvement that occurred.In comparing the progress of the three
groups, it is interesting to note that there is considerable uniform-
ity in pattern.For example, sessions five and ten are both rela-
tively nonproductive for all three groups.The graph not only shows
the total changes over the period of the 14 meetings but reveals
clearly the unevenness of the different sessions.If one would care
to extrapolate beyond the terminal point of this graph,it would be a
relatively sound hypothesis that, given continued sessions, further
progress could be achieved.
Student Evaluation of Small Group Counseling
During the fourteenth session students in all groups were giv-
en an opportunity to evaluate the group sessions which they had been
having.The completion of the evaluation form was not mandatory
nor did it need to be signed.All of the students present (23) com-
pleted the form and most signed their names.
An examination of the rating scale and the results listed in
Table 4 reveals a very favorable reaction on the part of the students
to small group counseling.In view of the fact that these students,
in the opinion of the teachers at least, were on the low end of the
adjustment scale and at the beginning of the study were in many
cases dissatisfied, unsuccessful, and rather hostile toward the127
Table 4.Student Evaluation of Small Group Counseling
Yes Some No
#
1.I understand my own behavior better. 14648 360 0
2.I understand better why I do some of the things I do. 13 59 8 36 1 5
3.I am more satisfied with myself as I am. 8 3610454 19
4.I feel that I understand adults better than I did. 943 S384 19
5.I seem to have more trust in others. 11 52 8 382 10
6.I feel very much at ease in my counseling group. 14648 360 0
7.I feel more at ease with other students in general 13 65 5752 10
8.I understand my family situation better. 11 55630 3 15
9.Family conditions have improved for me. 842842 3 16
10.In general I like my teachers better. 13 65420 3 IS
11.I belive my grades are improving 10458374 18
12.I feel more confident in my ability to make friends
and become part of a group. 12 63 6 32 1 5
13.I can see some things that I have been doing wrong. 13 59 7322 9
14.I feel that I can express most of my true feelings in
this group. 13 59 7 32 2 9
15.I am more interested in helping others to be happy. 11 528 38 2 10
16.I see that many others have problems similar to mine. 18 824 180 0
17.Would you like to continue this group into the last 9 weeks?18 82 14.5313.5
18.Have you enjoyed the group work? 16 76 5240 0
19.Do you feel that you have changed as a result of being
in the group? 8 4011 55 1 5
*20.Do you feel that the time has been wasted? 1 5 3 1517 8d
21.Did you feel better for having had a chance to criticize
the school and teachers? 13626282 10
*22.Did you resent having the group members or the counselor
point out some of your weaknesses? 3 144 181568
23.Do you enjoy telling your troubles to others? 4 1712 527 31
24.Do you enjoy listening to others tell their troubles? 948 7 37 3 14
* 25.Is it fun to be critical of another group member? 3 15 8 381047
* 26.Do you feel that anyone has betrayed your confidence? 0 0 2 101990
* 27.Have you resented the tests which you have taken as a
part of this study. 1 5 3 1517 81
28.Do you feel that small group counseling would be a
benefit to other students? 1882 2 9 2
29.Would you advise the school to continue small group
work in the future? 2091 14.514. 5
30.Do you feel that the group ever got around to discussing
things of great interest to you? 1257 7 33 2 10
Totals 38765.214524.56110.3
* The five starred items have been reversed in the calculatiors of totals as explained in the text.128
school and authority in general,it seems amazing that only ten per-
cent of the answers were in any degree negative.
The responses on the rating scale are detailed in Table 4.It
should be noted that most of the questions are stated i.n such a way
as to give a positive value to the columns headed. "yes" and "some".
Items 20, 22, 25, 26, and 27 give a negative value to the columns
headed "yes" and "some".The totals are computed in. a way so
that all positive expressions are summed under "yes", and the
points marked under "some" in the reversed items have been sub-
tracted, and the negative expressions in the "yes" column have been
added to the "no" column.
The items in Table 4 are self-explanatory and represent
areas where changes were expected to occur to the degree that the
experiment was successful.It is difficult to point to any specific
items which are more significant than others, but the fact that 85
percent of the students state that they like their teachers better
(item 10), 95 percent feel that they can make friends more easily
(item 12), 85 percent wish the group sessions to continue (item 17),
and 95 percent advise the school to continue small group counseling
(item 29) gives complete support to the favorable student reaction to
this procedure.129
Faculty Evaluations
Faculty members were aware of the study groups as a whole,
but were not informed as to which members were in the e,xp .rirnen-
tal and which were in the control groups.Al ho gh in isolated cases
a teacher might know that a particular student was in one or the
other groups, general faculty remarks indicated little knowledge
concerning specific student assignments.
Structured Teacher Check List
The Adlerian Rating Scale (Appendix C) is based on Dreikur's
(37, p.1-15) formulation of the goals of misbehavior according to
Adlerian psychology,Items 1-11 are generally descriptions of at-
tention-getting mechanisms which represents goal number one in
this system. A further breakdown of the first 11 items reveals
that items 1-4 are attention getting mechanisms on the useful side
of life; items 5-8 represent active behavior and items 9-11 portray
passive behavior on the useless side of life,
The second goal is the area of power struggle where the child
is seeking to demonstrate his power over others.Items 12-19 de-
picts aspects of the power struggle in increasing dimensions.
The third goal is revenge, and this involves the youngster who130
has been frustrated or hostile and is attempting to strike back at
society.Items20-24are listed in order of increasing seriousness.
Assumed disability is the fourth goal and includes those who
have been discouraged or defeated.These are the youngsters who
clutch their own problems tightly to themselves but cause a mini-
mum of problems to others.
According to Driekurs any movement in the direction of goal
four toward goal one is a positive movement. From the construc-
tion of the rating scale under discussion it is obvious that move-
ment to the left is also positive.In order to simplify the calcula-
tions, only the columns headed "occasionally", "usually", and "al-
ways" were used in final determination of significance.For 1-11
(goal 1) items checked under "occasionally" were evaluated at one
point, under "usually" two points, and under "always" three points.
In similar fashion items12-19(goal2)were assigned two, three,
and four points depending on column checked.Items20-24re-
ceived three, four, or five points, and items25-32,four, five or
six points.
Six teachers evaluated each of the 48 students included in the
study on the basis of this instrument at both the beginning and end
of the study.An examination of Table5shows that different indivi-
duals made positive or negative growth as individuals in both the131
Table 5.Teacher Evaluation Based on Teacher Rating Scale (Appendix C)
Pairs
Experimental
Si S2
1 11.2 7. 3
2 12.7 21.7
3 15.4 20,8
4 19.0 18.3
5 19.6 14.3
6 21.4 27.2
7 22.1 20.8
8 24.2 23.6
9 24.5 23.7
10 24.5 24.8
11 24.7 32.0
12 25.8 26.5
13 26.0 34.8
14 28. 1 17.2
15 28.6 20.2
16 29.8 26.5
17 30.4 16.0
18 31.4 32.3
19 36.6 46.2
20 37.4 46.8
21 39.5 39.0
22 40.6 13.7
23 44,7 37.8
24 45.1 56.2
Control D
(Xe-Xc) X
e
S1 S2 Xc
3.9 13.2 16,6 - 3,4 7. 3 56. 8
- 9.0 16.8 15. 3 I. 5 -10. 5 113. 0
5.4 18.2 26.7 - 8.5 3.1 9,6
.7 20.0 9,4 10, 6 -9.3 93. 3
5.3 20.8 13.3 7, 5 2.2 4. 5
- 5,8 21.2 25.3 4. 1 1. 7 2.9
1.3 22.0 30.4 - 8.4 9,7 94. 1
.6 22,5 44,6 -22. 1 22. 518. 0
.8 24.7 29.3 - 4. 6 5. 4 29. 2
-.3 24.8 21.3 3. 5 - 3,8 10. 4
- 7.3 25.3 23.0 2. 3 - 9.6 92. 1
-.7 25.8 19.4 6. 4 - 7. 1 50. 8
- 8.8 26.0 21.5 4. 5 -13. 3 176. 5
10.9 27.5 33. 2 - 5.7 16. 6 276. 0
8.4 30.0 18.0 12.0 - 3. 6 13.0
3.3 30.6 53.6 -23. 0 26, 3 691. 7
14.4 30.8 34.8 - 4. 0 18. 4 339. 0
-.9 24.4 33.2 1.2 - 2. 1 4, 4
- 9.6 35.8 34. 5 1,3 -10,9 118. 8
- 9.4 36.2 42.0 - 5. 8 - 3, 6 13.0
.5 39.0 35. 2 3. 8 - 3. 3 10.9
26.9 41.7 35.8 4. 9 22. 0 482. 4
6.9 30.0 51.5 - 1.5 8. 4 71.6
-II. 1 51,5 51.0 .5 -11. 6 134. 4
15.6 -31. 1 46.7 3411,7
46.7
16376 - 2180. 89 46.7
47 17.38
2.69132
experimental and control groups, but the net positive differential
in favor of the experimental group of 47 points clearly supports the
relative improvement of this group inthe eyes of their teachers.
The students in the experimental group were better and those in the
control group worse at the end of the study.Student 22 in the exper-
imental group made the greatest gain, and students 8 and 16 in the
control groups showed the greatest deterioration in behavior.In
the final statistical computation this rating scale proved to be the
most sensitive evaluation device employed.The t-score of 2. 69
is significant at the .01 level of confidence, and this essentially
rules out the likelihood of chance factors having contributed signi-
ficantly to the above findings.The results are shown in Table 5.
Unstructured Teacher Commentary
Since it was feared that the Adlerian based check list might
be too structured for a complete evaluation of individuals, teachers
were requested to write an unstructured commentary about each of
the 48 students. A careful listing of all statements in any way descrip-
tive of behavior was made from the 288 initial evaluations received,
and a preliminary listing resulted in a list of 173 descriptive
phrases.These were finally reduced to the 28 different categor
listed in Table 6.It is interesting to note in passing that all of the133
Table 6.Classification and Summary of Teacher Comments
Experimental Control
Si S2 SI S2
Not accepted by peers 14 9 18 12
Attention getting behavior 14 11 22 23
Nervous 3 0 0 1
Resents authority 4 2 2 7
Withdrawn 6 6 9 5
Untrustworthy 1 2 1 2
Negative attitude 4 1 5 2
Feels persecuted 1 0 1 2
Short attention span 9 2 11 4
Disorganized 8 2 1 2
Shy 6 3 6 7
Lazy 11 6 8 7
Forgetful 3 1 2 0
Moody 1 0 0 1
Immature 8 1 7 5
High absenteeism 1 0 0 0
Poor study habits 7 10 12 13
Lacks self confidence 3 1 1 0
Belligerent 2 1 2 4
Uncooperative 3 1 2 2
Insecure 1 0 0 1
Untidy work 3 1 5 0
Irresponsible (dependent) 3 3 3 0
Talkative 5 0 9 0
Non-conformist 3 0 0 0
Fearful 2 0 0 0
Flighty 2 0 2 0
Spoiled 1 0 3 0
Accepted by peers 0 14 0 10
Eager to help 0 1 0 0
Friendly 0 7 0 7
Good study habits 0 1 0 0
Cooperative 0 9 0 9
Improved behavior 0 108 0 45
No noticeable change 0 10 0 25
Impaired behavior 0 0 0 15134
original 173 significant comments were essentially negative in char-
acter.
Teacher comments submitted at the end of the study provided
entries in many of the original categories, and added two additional
negative and six positive categories.Since there was a basis for
comparison, many teachers commented upon relative behavior.
Both the experimental and control groups show improvement in the
minds of the teachers as revealed in this evaluative procedure.
An examination of Table 6 reveals the relative greater de-
crease in negative comments particularly for the experimental
group.It is interesting to note that there were 108 comments con-
cerning improved behavior for members of the experimental groups
compared to 45 similar comments for members of the control
group. From the 144 comments from teachers on members of the
experimental group, no one mentioned a decrease in the quality of
behavior.
The same comments were also tallied for each of the students
in the study and treated statistically for the pairs of students in the
experimental and control groups.These calculations are shown in
Table 7. A t-score of 2. 32 shows the comparative improvement of
the experimental group to be statistically significant beyond the . 05
level of confidence.135
Table 7.Teacher Evaluation from Unstiacir.T.red Comments
Pairs
Experimental Control
,-Xd S/ S2 Xe si S2 Xc
1 - 8 12 20 - 4 3 7 13 169
2 -3 0 3 -8 1 9 6 36
3 - 6 0 6 - 7 5 12 6 36
4 - 8 5 13 3 2 5 8 64
5 -9 0 9 -3 6 :4 0 0
6 6 - 5 1 - 9 2 11 -10 100
7 - 5 4 9 - 1 3 4 5 25
8 - 2 10 12 - 6 - S I 11 121
9 -1 2 3 -S -2 3 0 0
10 - 9 - 1 8 - 2 8 10 - 2 4
11 - 5 2 7 - 4 - 3 1 6 36
12 - 4 4 8 - 5 - 2 3 5 25
13 - 9 9 18 - 7 0 7 11 121
14 - 5 6 11 - 6 - 4 2 9 81
15 - 7 5 12 - 7 - 6 1 II 121
16 - 6 6 12 - 4 - 4 0 12 144
17 - 7 7 14 - 6 - 9 3 17 289
18 - 5 5 10 - 8 4 12 - 2 4
19 -14 0 14 - 1 7 8 6 36
20 - 5 5 0 - 6 - 3 3 - 3 9
21 - 9 1 8 - 3 - 4 -1 9 81
22 - 6 6 12 - 6 3 9 3 9
23 - 4 1 5 -11 8 19 -14 196
24 - 4 6 10 - 5 -23 -18 28 784
225 114 21l 2491
111
119568 - 12321
47 48 = 2. 52136
Academic Grades and Citizenship Comparisons
It has been established in the literature that academic grades
are not sensitive indicators of personality change,It is a fair as-
sumption that, other things being equal, an improvement in behav-
ior will be reflected in an improvement in academic grades.
Emotionally disturbed students do not have this impairment
in pure form and unrelated to the total behavior pattern, however.
This condition has tended to be long standing and has already had
profound effects upon academic background, study habits, and oth-
er procedures essential to improving grades.Furthermore, grades,
and particularly grades of "C", "D", and "F", are not scientifical-
ly determined, are not on an absolute scale, and are not even de-
pendably relative.Ability grouping further weakens the meaning of
grades as an indication of comparative academic achievement.
Table 8 details the differences in grades between the first and
third nine weeks grading periods for the experimental and control
groups.It shows that the experimental group made a net relative
gain over the period of the study of. 92 of a grade point.The con-
trol group made a net loss of 3. 04 grade points.The resulting t-
score of 1.55 is significant at the . 15 level of confidence which is
encouraging if not statistically significant at the .05 level.
The citizenship grades for the period of the study were137
Table 8.Fi=st and Third Nine Week Academic Grades
Pairs
Experimental Control
SI S2 x Si s2 Xc
1 2.57 2.71 . 14 1.57 1.71 .14
2 1.00 1.00 0.00 2.43 2.00 - .43
3 1.83 2.00 17 2.00 1.86 - .14
4 2. 16 2. 33 . 17 1.86 2. 14 .28
5 2.57 2. 71 . 14 1.86 2.28 .42
6 1.67 1.28 -. 39 2.43 2.43 0.00
7 I. d.7 1.43 -. 14 1.57 1.14 - .43
8 2.57 2.43 -. 14 1.84 .38 - .96
9 2.00 2. 43 . 43 1.43 1.00 - .43
10 1.86 1.86 0.00 2. 14 1.86 - .28
11 I.86 1. 14 -. 72 1.86 1.71 - .15
12 1.29 1.63 . 34 2. 16 2.00 - .16
13 I.40 . 83 - .57 1.71 1.57 - .14
14 1.71 2.00 . 29 1.67 2.00 .33
15 I. 77 1.86 .09 3.00 2. 83 - .17
16 2. 86 3. 14 . 28 2.00 . 75 -1.25
17 1.57 1.71 . 14 1.67 1.43 - .24
18 .71 1.18 .47 1.00 1.28 .28
19 2.00 2. 33 . 33 1.00 1.87 .87
20 1.71 1.43 -. 28 1.43 1.57 .14
21 2.00 2.00 0.00 1.16 .71 - .45
22 1.33 1. 33 0.00 1.57 2.00 .43
23 1.50 1.67 .17 .67 .50 - .17
24 . 83 .83 0.00 I.67 1.14 - .53
.92 -3.04
t D 3.96
D2- D)2 321.62 - 15.68 3, 96
N - I 47 2.55
D
(Xe-Xc)
D2
0.00 0.0000
. 43 . 1$49
.31 .0961
-. 11 .0121
- .28 .07.84
,39 .1521
. 29 .0841
.82 .6724
.86 .7396
.28 . 0784
-. 57 .3249
.50 ,2500
- .43 .1849
- .04 .0016
.26 .0676
1.53 2. 3409
. 38 .1444
. 19 .0361
- .54 .2916
.42 . 1764
.45 .2025
.43 .1849
.34 . ns6
,53 .2809
3.96 6.7004
=1°55138
quantified by allowing five points for an "S", three points for an "N",
and no points for a "U".The comparative results are detailed in
Table 9 and reveal a modest improvement for the experimental
group and a decrease for the control group.The relative improve-
ment represented by a t-score of . 852 is not large enough to be
statistically significant.
Citizenship grades of "N", "5", and "U" are not clearly de-
fined and generally accepted categories, not even approximate per-
centages have been agreed upon by staff members, and the quanti-
tative relationship among these three marks is actually unknown.
The same teachers indicated the superiority in behavioral change in
favor of the experimental group much more clearly, statistically
speaking, on both the structured check list and their own unstruc-
tured comments.This raises serious questions as to the appropri-
ateness of citizenship grades as adequate measures of actual change.
Standardized Tests and Check Lists
As part of the total evaluation of this project, four commer-
cially prepared tests were administered on a pre- and post-test
basis.The total results of the four tests have been inconclusive,
and serious doubts may well be raised concerning the validity of
each of these instruments used.139
Table 9.Citizenship Grades for First and Third Nine Weeks
Pairs
Experimental Control D
(Xe-Xc)
D2
S1 S2 Xe S1 S2 Xc
1 33 35 2 25 33 8 6 36
2 33 33 0 29 35 6 6 36
3 33 35 2 33 35 2 0 0
4 35 35 0 35 35 0 0 0
5 35 35 0 33 35 2 2 4
6 30 28 -2 35 35 0 2 4
7 33 31 -2 35 31 -4 2 4
8 35 35 0 33 24 -9 9 81
9 35 35 0 23 18 -5 5 25
10 29 31 2 35 33 -2 4 16
11 31 27 -4 35 35 0 4 16
12 35 31 -4 35 35 0 4 16
13 35 35 0 33 27 -6 6 36
14 35 35 0 35 31 -4 4 16
15 35 35 0 35 35 0 0 0
16 35 35 0 26 23 -3 3 9
17 35 35 0 33 27 -6 6 36
18 31 33 2 35 35 0 2 4
19 31 28 -3 28 35 7 -10 100
20 35 33 -2 35 35 0 - 2 4
21 33 33 0 35 33 -2 2 4
22 29 35 6 26 33 7 -1 1
23 28 33 5 9 6 -3 8 64
24 33 33 0 31 25 -6 6 36
2 -18 20 548
t
D
ND2-D)
2
N - 1
20
26304 - 400
47
20
23. 47
.852140
The Mooney Problem Check List was submitted to the t-test
to determine its statistical significance.The results shown in
Table 10 show an improvement in favor of the experimental group
that is significant beyond the . 05 level of confidence.This table
shows a net decrease in the total number of problems checked to
be 228 for the experimental group compared to an increase of 23
problems checked for the control group.The assumption basic to
this calculation is that a decrease in the total number of items rep-
resents an improvement in adjustment.Of all the commercial
tests used, the Mooney Problem Check List appeared to be the
most valid and to correlate best with other evaluative procedures
used in the study.
The California Test of Personality for the junior high school
level was chosen because it had a form designed for this age level
student.In the group sessions the students complained about this
test and to a lesser extent about the Mooney Problem Check List as
being an invasion of privacy. A number of small indications in-
cluding their behavior during the test, the rapidity or delay in fin-
ishing the test, and the remarks made in group sessions throw
some doubt concerning the honesty of the results.
The results of this test detailed in Table 11 show a two-to-one
improvement in favor of the experimental group, but the141
Table 10.Mooney Problem Check List
Pairs
Experimental Control D
(Xe-X0)
D2
Si S2 Xe Si 52 Xc
1 60 50 0 11 4 7 - 7 49
2 21 25 - 4 75 70 5 - 9 SI
3 21 8 13 60 31 -21 34 1156
4 55 34 21 0 41 -41 62 3844
42 49 - 7 45 38 7 -14 196
6 15 13 2 2 4 2 4 16
7 36 7 29 9 10 -1 30 900
8 18 14 4 11 15 -4 8 64
9 18 12 6 6 5 1 5 25
10 47 44 3 4 9 - 5 8 64
11 18 9 9 7 5 2 7 49
12 69 41 28 8 4 4 24 576
13 80 77 3 16 14 2 1 1
14 46 45 1 38 34 4 - 3 9
15 121 70 51 3 4 -1 52 2704
16 51 47 4 25 29 - 4 8 64
17 30 59 -29 22 20 2 -31 961
18 17 6 11 59 48 11 0 0
19 8 1 7 13 12 1 6 36
20 9 7 2 20 18 2 0 0
21 20 11 9 4 3 1 8 64
22 46 33 13 54 36 18 5 25
23 30 23 7 33 34 -1 64
24 80 35 45 47 57 -10 55 3025
D
NE D2 - (1,D)
2
N - 1
251
67074 - 63001 251
47 113.7
2.21142
Table 11.California Test of Personality
Pairs
Experimental Contel
SI S2 Xe
S1 S2 X
c (X -Xc)
1 40 60 20 50 70 20 0
2 20 20 0 10 5 - 5 5 25
3 60 60 0 20 40 20 -20 400
4 50 20 -30 20 10 -10 -20 400
5 1 1 0 2 5 3 - 3 9
6 20 1 -19 70 95 25 -44 1936
7 20 70 50 70 80 10 40 1600
8 10 20 10 20 20 0 10 100
9 70 80 10 30 70 40 -30 900
10 5 10 5 30 40 10 - 5 25
11 10 20 10 70 70 0 10 100
12 1 2 1 50 70 20 -19 361
13 2 20 18 40 60 20 - 2 4
14 20 30 10 20 20 0 10 100
15 1 2 1 40 60 20 -19 361
16 20 50 30 30 40 10 20 400
17 20 20 0 70 40 -30 30 900
18 60 70 10 5 10 5 5 25
19 20 10 -10 60 20 -40 30 900
20 60 60 0 1 2 1 -I 1
21 30 70 40 50 60 10 30 900
22 30 40 10 10 20 10 0 0
23 20 95 75 20 10 -10 85 7225
24 10 10 0 30 30 0 0 0
241 129 112 15112
D
ND2- (E D)
2
N - I
112
725376- 12544 i\-
112
47 123.1
.91143
calculation of a t-score of . 910 show the probability of improvement
due to small group counseling and measured by this test to be little
better than 50 percent.
Table 12 shows the comparative results of the pre- and post-
administration of the California Test of Mental Maturity. An im-
provement in IQ can be only a secondary result of a behavioral
change, and the probability of considerably more time lag than 18
weeks is evident.The results show a decrease in IQ scores for
both groups with the slight difference favoring the control group.
A t-score of -. 29 is insignificant.
A Bonney-Fessenden Sociograph was administered to the en-
tire eighth grade class in home rooms in pre- and post-test situa-
tions.The key question involved the choice of a seat partner, and
the results were quantified by allowing three points for a choice re-
ceived and a minus one point for a rejection.The results detailed
in Table 13 show a decrease in acceptability for both groups with
the control group being favored.The t-score of -.791 is significant
at only the .50 level.This is the one disturbing statistic in the
whole study, for a decrease in acceptability to peers is directly
contradictory to the self-evaluation of members of the experimental
groups, and their significant support by both counselors and staff on
this very point.This negative resultraises many questions but in144
Table 12.California Test of Mental Maturity (Short Form)
Pairs
1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20
21
22
23
24
t
Experimental Control D
(Xe-Xc) S2 Xe Si S2 X
c
123 118 - 5 108 110 2 - 7 49
104 95 - 9 119 108 -11 2 4
119 114 - 5 108 89 -19 14 196
116 109 - 7 83 87 4 -11 121
115 127 12 115 101 -14 26 676
118 102 -16 113 114 1 -17 289
85 84 1 99 96 - 3 2 4
122 119 - 3 89 106 17 -20 400
110 97 -13 85 86 1 -14 196
101 109 8 80 90 10 - 2 4
106 102 - 4 105 92 -13 9 81
83 101 i8 84 98 14 4 16
113 108 - 5 108 103 - 5 0 0
101 89 -12 124 116 - 8 - 4 16
101 100 -1 123 108 -15 14 196
120 123 3 97 110 13 -10 100
110 118 8 106 110 4 4 16
90 105 15 93 94 1 14 196
123 116 7 99 91 - 8 1 1
104 106 2 87 98 11 - 9 81
99 93 - 6 82 92 10 -16 256
100 105 5 97 100 3 2 4
100 92 - 8 110 109 -1 - 7 49
92 95 3 88 82 - 6 9 81
-28 -12 -16 3032
Z.D -16
NED
2- (D)2 145536256 -16 -.29
N - 1 47 55.6145
Table 13. Bonney Fessenden Sociograph
Pair
Experimental Control D
( Xe -3(c)
D2
S1 S2 X
e
S1 S2 X
c
1 25 23 - 2 8 16 8 -10 100
2 20 9 -11 20 8 -12 1 1
3 20 13 - 7 21 15 6 -1 1
4 0 1 -1 5 5 0 -1 1
5 -6 -7 - 1 22 19 - 3 2 4
6 -2 4 6 -7 -6 +1 5 25
7 16 0 -16 8 14 6 -22 484
8 13 28 15 3 - 9 -12 27 729
9 25 10 -15 3 1 - 2 -13 169
10 6 - 4 -10 17 15 - 2 - 8 64
11 - 2 -14 -12 18 16 - 2 -10 100
12 7 10 3 6 9 3 0 0
13 0 9 9 6 - 2 - 8 17 289
14 8 - 4 -12 7 7 0 -12 144
15 17 13 - 4 - 5 - 3 - 2 - 2 4
16 5 9 4 - 4 - 3 -1 5 25
17 8 25 17 29 23 - 6 23 529
18 4 0 - 4 6 5 -1 - 3 9
19 - 6 - 1 5 6 21 15 -10 100
20 9 - 3 -12 1 3 2 -14 196
21 5 3 - 2 4 17 13 -15 225
22 0 13 13 11 22 11 2 4
23 12 7 - 5 -13 -16 - 3 - 2 4
24 1 -6 -7 6 3 -3 -4 16
-49 - 4 -45 3223
D
NI. D2 - (D)
2
154704 - 2025 -45
N - 1 47 56.9
-45
-. 791146
itself provides no solutions.Since counselors, teachers, and even
the members of the experimental groups themselves are uniformly
in agreement that the small group counseling resulted in a definite
and significant improvement in interpersonal relations,it is rea-
sonable to assume that a sociograph should be a sensitive indicator
of this change.One might hypothesize that the improvement in in-
terpersonal relations is primarily toward adults rather than toward
peers, or perhaps that the small groups have established an inter-
nal strength and security which has impaired their relations with
"outsiders ".There is certainly sufficient at issue to merit further
investigation.
Summary
Chapter IV has presented the findings of this study.All com-
parative measurements were tested for significance on the basis of
the t- Test, and a t-score of 2.02 which indicates probability at the
.05 level of confidence was established as indicating findings which
were statistically significant.The evaluative procedures involved
counselor reports and judgments, teacher ratings, student ratings,
and standardized test results.
The summary of the counseling sessions, the subjective eval-
uation of the counselors, and the detailed analysis of the feeling147
changes in the experimental groups uniformly support the effective-
ness of small group counseling.The teachers' structured check
list and their unstructured comments also offer significant support
for the relative improvement of the counseled group.The coun-
seled students themselves were enthusiastic about the small group
work.Although attendance was not mandatory the students with few
exceptions reported regularly, and there was no indication of any
desire to drop out.On the final evaluation, 82 percent of the ex-
perimental group stated that they wished to continue into the last
nine week period, and 94 percent recommended that the school pro-
vide small group counseling for other students.
The relative change in academic grades and citizenship
marks was not significant at the .05 level of confidence, but, in the
case of grades at least, the t-score of 1.55 is significant at about
the . 15 level.Commercially prepared tests and check lists proved
to be rather inconclusive evaluative instruments.The Mooney
Problem Check List did reveal a relative improvement in favor of
the counseled group which was significant at the .05 level of confi-
dence, but the California Test of Personality, the California Test
of Mental Maturity, and the Bonney Fes senden Sociograph were
statistically inconclusive.148
CHAPTER V
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS
Statement of the Problem
This research has involved an experimental study of the ef-
fectiveness of small group counseling on eighth grade students with
moderate emotional disturbances.It was proposed and carried out
in an effort to establish the value of this particular procedure as
one method of coping with the relatively large number of young
people who at the present time are making only borderline social
and personal adjustments and yet are not sufficiently abnormal to
merit referral to the already overburdened calendar for individual
counseling or psychiatric investigation.
SUMMARY
Review of the Literature
A review of the literature on small group counseling reveals
a recent but major literary activity in this field.Most of the more
formal research has been done on a psychiatric level with the deep-
ly disturbed patients in institutions. Either considerably less ex-
perimentation in this medium is being carried on in the public149
schools, or counselors and teachers are less prone to publish the
results of their investigations.Relatively few studies of small
group counseling with school age young people are reported in the
literature.Small group counseling has established itself, however,
as a reputable technique which purports to achieve not only many of
the objectives of individual counseling but lays claim to increased
efficiency in many cases due to the added dimension of social inter-
action.
Most of the mechanics of this process are generally accepted
by the writers on this subject.Group size runs from four to eight;
meetings are weekly or bi-weekly; a democratic atmosphere and
frequently nondirective methods are customary.The counselor
serves primarily as a facilitator and deus ex machina.Depending
upon his psychological orientation, the counselor may or may not
interpret behavior.The two areas where there seems to be no
consensus are the degree of homogeneity of the group members
and the optimum length of time for a series of sessions.
The bulk of the reports of all studies on small group coun-
seling tend to be qualitative in nature, and evaluation frequently
consists of the unsupported subjective judgment of the authors.It
has not been possible to find in the literature on small group coun-
seling any rigorous quantitative studies which were directly150
concerned with the problem of the mildly disturbed teen-ager.
The Experimental Design
As a result of a survey of the number, type, seriousness,
and distribution of emotionally disturbed young people in Highland
View Junior High School during the spring semester of the school
year1961-1962,it was possible to establish criteria for their final
selection during the fall of1962.Based on this examination it was
possible to plan on two groups of24eighth graders to constitute
respectively an experimental and a control group.
Since the study was to be evaluated on measurable change in
behavior rather than on basic personality reorganization, teachers
were asked to participate in the selection and final evaluation.Dur-
ing the first nine week period the teachers were encouraged to iden-
tify suitable students for final referral.It was decided to confine
the membership to those students who were referred by two or
more teachers.The 57 referred students were reduced to a total
of 48 by a screening process which eliminated those judged to be
most and least disturbed.The 48 students finally selected included
32boys and16girls.The boys were randomly divided into four
groups of eight each and the girls similarly divided into two equal
groups.Two groups of boys and one of girls were designated as151
experimental groups, and the others served as controls.
To limit the demands on any one person and to average the
factor of the counselor's personality, each group was conducted by
a different counselor.All counselors were well trained, experi-
enced, and especially skilled in Adlerian techniques.
Each group was scheduled for a series of 14 weekly hour-
long counseling sessions staggered throughout the day to minimize
interruptions to any one class.One additional session at each end
of the series was scheduled for testing.
Discussion was the principal method used within the group
meetings.All meetings were taped and parts replayed for suc-
ceeding sessions.The discussions were basically carried on by
the students themselves.The gradual formation of a feeling of
"groupness" was encouraged and the development of feelings of se-
curity and confidence influenced the handling of the sessions.Pro-
cedures were based on Adlerian psychology, and the identification
and modification of goals of misbehavior constituted the basic aims.
Opportunities were provided for the discussion of personal prob-
lems and for the development of insight.Release was afforded
through the free expression of feelings of hostility and warmth with
a resulting improvement in communication.
Because of the inadequacies of available evaluative instru-
ments, a considerable variety of techniques was employed in the152
hopethat the total weight of evidence would support or disprove
the formulated hypotheses.The following evaluative instruments
were used at the beginning and end of the study:
Mooney Problem Check List
Bonney Fessenden Sociograph
California Test of Mental Maturity (Short Form)
California Test of Personality
Academic grades for first and third nine weeks
Citizenship grades for first and third nine weeks
Structured teacher checklist (Appendix C)
Unstructured teacher comments in paragraph form
The following evaluative techniques were used with the exper-
imental groups only:
An analysis of the underlying feeling of warmth
or hostility expressed during the course of the
counseling sessions
A summary of those changes revealed in the taped
protocols and in the counselor§' summaries
that were judged to be significant
Final student evaluation of the counseling sessions
by means of a rating scale (Appendix D)
Counselor evaluation of the relative growth of
the individual group members
Summary of the Findings
The findings of this study are discussed in terms of their
relative success in supporting or refuting the following five hypo-
theses which were formulated for investigation in Chapter I.
1.The variation in teacher ratings over the 18 week period153
will not differ significantly between the experimental and the con-
trol groups.At the beginning and the end of the study approximate-
ly six teachers rated each student in both the experimental and con-
trol group by means of a structured check list and an unstructured
comment in paragraph form.The calculation of t- scores reveals
that this null hypothesis can be rejected at the . 01 level of confi-
dence in the case of the structured check list, and at the .02 level
of confidence for the unstructured paragraph.
Faculty members were remarkably consistent in rating the
students on these two completely different evaluative instruments.
This has been a most effective semi-objective method of evaluation
since the very consistency of the two ratings lends support to both.
The teachers were able to distinguish improvement clearly, and
statistical procedures have shown that the positive rating in favor
of the experimental group could occur by chance only once or twice
in one hundred times.
2.There are no significant differences between the results
obtained by experimental and control groups on all types of stand-
ardized tests administered.The Bonney Fessenden Sociograph, the
California Test of Mental Maturity,the California Test of Person-
ality, and the Mooney Problem Check List were administered in
pre- and post-testing to all members of the study and in two cases
to the entire eighth grade class.The intelligence test and the154
sociograph produced insignificant statistical results and were slight-
ly in favor of the control group.The personality test revealed a t-
score of . 92 which is not significant at the .05 level of confidence.
The Mooney Problem Check List did reveal a t-score of 2. 21 which
is significant at the .05 level of confidence.
This hypothesis is stated so broadly that, in reality,it can be
neither supported nor rejected by the diversity of the findings.As
stated, however, it must be rejected on a technicality since one of
the four tests administered did show findings favorable to the ex-
perimental group, and this result was significant to the . 05 level of
confidence.It would be unrealistic to place too much credence in
the results of the commercially prepared tests and check lists used
as they were in this study.These tests were administered strictly
according to the manuals but without extensive efforts to build rap-
port or to minimize the impersonal quality of the testing situation.
For young people who are already threatened, insecure, and sensi-
tive, the tests are of questionable validity.They tend to add addi-
tional pressure to an already threatening situation.The personality
tests, in particular, are relatively transparent, and it is simple for
a normally intelligent eighth grader to give the expected rather than
a true response.The results on the sociogram are in opposition to
all other findings in the study, and possible explanations have been155
included in Chapter IV.
3.The variation in citizenship and subject matter grades be-
tween the first and third nine weeks grading period will not differ
significantly between the experimental and control groups.This
null hypothesis is supported for both citizenship and subject matter
grades, since t-scores of . 868 for citizenship and 1.55 for subject
matter grades are not supported at the . 05 level of confidence.
Although neither of these measures is statistically significant,
the results in both cases favor the experimental group.The rela-
tive improvement in grades, for example, could occur by chance in
only 15 out of a hundred times, and, while firm conclusions can not
be drawn with statistical purity, this is an encouraging result and
is worthy of further investigation and follow-up studies.
4.It is possible to chart significant trends of underlying
feeling for the students in the experimental groups.During each
counseling session or immediately afterwards from a replaying of
the tapes, counselors reduced all student comments to their basic
feeling components.These feeling expressions were rated for in-
tensity on a 1-3 scale and the recipient was noted.During the 14
sessions a record was maintained of all expressions of flight, hos-
tility, and warmth.Table 3 shows in tabular and graphic form the
progressive movement in the direction of flight -hostility-warmth,156
and it can be noted that there is a marked progression toward ex-
pressions of warmth.The graph in particular implies that, given
more sessions, this movement would continue.It is felt that this
hypothesis has been adequately substantiated by the results por-
trayed in Table 3.
5.Members of the experimental groups and their counselors
will develop a favorable consensus of subjective evaluation concern-
ing the improvement of interpersonal relations.In the 30 point
evaluation instrument (Appendix D) completed by members of the
experimental groups only ten percent of the total responses were
negative, and in the rather critical question concerning the possible
continuance of the project into the fourth nine week period, 86 per-
cent expressed a desire to continue to meet.The counselors' eval-
uations as summarized in Chapter IV supported this hypothesis.
Hypothesis five has been fully supported by the evaluative data.
Conclusions
Conclusions that have developed from this study have been
formulated into four categories: general organization, methodology,
evaluation, and values of small group counseling.157
General Organization
1.The arrangement of weekly, hour-long sessions, with ap-
proximately eight members was concluded to be entirely satisfac-
tory.
2.The homogeneity of membership, particularly in the mat-
ter of personality type, was determined to be a critical factor in
the rate of progress of the group.The deeply disturbed seem to
profit least, and the monopolizer tends to retard the development of
matters of critical concern.
3.It was concluded that the value of additional duration of
the series of counseling sessions was a matter of individual differ-
ences, but that progress was continuing at an ever-increasing rate
at the end of the fourteenth session.
Methodology
4.Unstructured discussion proved to be the most effective
and satisfying technique.
5.It was concluded that counselor dominated sessions were
ineffective. A nondirective approach was most fruitful, although
appropriate and timely summaries by the counselor were helpful.
6.The rate of progress from session to session was not uni-
form.The very nature of the personality disturbances and the158
effect of outside relationships combined to produce good sessions
followed by poor ones as well as the reverse.
7.Recording of some type was deemed essential.It faxili-
tates later evaluation by the counselor and provides considerable
opportunity for insight on the part of the students.
Evaluation
8.It was determined that standardized tests had many limi-
tations as evaluative instruments for the measurement of personal-
ity change.
9.It has not been shown statistically that academic grades
support any assumption of changed behavior.
10.It was concluded that student judgment of the value of the
counseling process was a valid evaluative instrument.
11.Teachers were able to identify significant improvement
among members of the experimental groups, and this was supported
statistically at better than the. 02 level of confidence.
Values
12.It was concluded that small group counseling was effec-
tive for mildly disturbed eighth graders.
13.Small group counseling proved to be less time consuming159
than individual counseling.
14.Particularly for the very suspicious, group counseling
appeared to be more effective than individual counseling.
15.Small group counseling improves the attitude of students
toward the faculty and other adults.
16.Group members develop a cohesiveness which transcends
meeting times and is carried over into mutual, support in another
school situations.
Recommendations for Further Study
Several problems needing further investigation have been in-
dicated as a by-product of this study:
1.Can an optimum length of time be established for a series
of small group counseling sessions?
2.What are some group techniques which are particularly
effective with mildly disturbed adolescents?
3.What can be determined concerning the composition, iden-
tification, and selection of group members?
4.Are groups segregated by sex more productive than mixed
groups?
5.Are groups in which members are selected on the basis of
similar problems more effective than heterogeneous groups ?160
6.What are the relative merits of electronic recording of
sessions versus the presence of an additional counselor-recorder?
7.Is it possible that semi-permanent small group counseling
is advisable as a preventive measure for selected individuals?
8.What type of maladjustment is most susceptible to small
group counseling?
9.Would concurrent but separate counseling of children and
their parents be more efficacious for small group counseling?
10.Would small group counseling be more effective if sup-
ported by concurrent individual counseling?
11.In the area of small group counseling, what is a reason-
able counselor load?
12.What would be the consensus among experts in the field
of small group counseling concerning an adequate evaluation pro-
gram?
13.Is there an age or maturity level within the junior high
school age span which is optimum for small group counseling?
14.Is it possible to identify suitable maladjusted youngsters
in the fifth and sixth grades who could profit from small group coun-
seling at the beginning of the seventh grade so as to make a more
satisfying adjustment to junior high school?
15.Would an exhaustive study of one evaluation technique,161
such as the genotypical approach originated by Joel and Shapiro (64,
p. 9-17) and used in this study (Appendix E), result in a more valid
and manageable evaluation program?162
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APPENDIX A
HIGHLAND VIEW JUNIOR HIGH SCHOOL
Corvallis, Oregon
Teacher Referrals for Eighth Grade Group Counseling
Faculty: Please list the name of any eighth grader who in your
judgment has minor-to-serious personality problems.Write
the name by the best description listed below.If more than
one area is indicated, add the numbers of these other de-
scriptions after the student's name.
1.Excessive absences 8.Poor study habits
2.Frequent tardiness 9.Few or no friends
3.Physical unrest 10.Personality problems
4.Poor class citizenship 11.Excessive shyness
5.Day-dreaming 12.Underachievement
6.Misconduct in general 13.Disorganization
7.Lack of motivation 14.Other symptoms
Teacher175
APPENDIX B
SMALL GROUP COUNSELING STUDY
Instructions to counselors
Purpose: We are primarily concerned with determining the extent of
behavior change occurring as a result of 18 weeks of small
group counseling.
Type of student: The students included in this study are only moder-
ately maladjusted, the only criterion for selection being that
each was reported by more than one teacher as being dis-
turbed to some degree.
Problem of evaluation: The major problem in this study will be the
difficulty in securing significant evaluations with the rather
gross measures at our disposal.
Since our criteria for selection was based on teachers' per-
ceptions of these students as revealed in teacher evaluations,
academic or citizenship grades, participation in class or ac-
tivity programs would conclusively support or refute the basic
hypotheses of this study.
These are not sensitive measures, however, and all evidences
of insight, changing goals, increased interpersonal communi-
cation and relationships within the counseling group should be
noted.
Philosophy: Since the psychological orientation of the counselors in
this district is essentially in accord with the Individual Psy-
chology of Alfred Adler primarily as interpreted by Dr.
Rudolph Dreikurs, this study will be based upon these prin-
ciples.
We may assume then that the maladjusted youngster has de-
veloped incorrect concepts of himself and of his relationship
to society.To the extent that group counseling can result in
increased self-confidence, in decreased inferiority feelings,
in improved social interest, and the willingness to participate
in good human relationships, to that extent it is successful.176
Role of the Counselor:
1.The atmosphere of the group should be democratic and
pleasant, and only general limitations should be placed on the
subject matter. As groups get underway, however, there
will be some continuity and some structuring of the content.
2.The counselor should not dominate the discussion but by
pertinent questions, reflections, or timely summations keep
the discussion in fertile areas.
3.Some ground rules concerning:
a.Confidential nature of the revelations both on the
part of the counselors and the students
b.Interrupting, paying attention, participating, domi-
nating.
c.Handling issues.
d.Use of group pressures.
4.The counselors should feel free to do individual counseling
with members of either the experimental or control groups
that would take place in the normal course of events.The
one exception being that counselors should not work individu-
ally with students in the review of problems which might have
negative or disciplinary overtones.177
APPENDIX C
Behavior NeverSeldomOccasion.Usually Always
1.Overly cooperative
2.Perfectionist
3.Extremely competitve
4.Must be top
S.Minor mischief
6.Wanders about room
7.Noisy or restless
8.
9.
Tells wild tales
Untidiness
10.Laziness
_
II.Helplessness
12.Extreme dawdling
13.Persistentstubborn
14.Over-reacts to punishment
15.Extremely critical or negative
16.Insolent
17.Disobedient
18.Tern er outbursts
19.Aggressive in negative direction
20.Extremely uncooperative
21.Sullen
22.Negative attitude toward authority
23.Destructive
24.Violent disobedience
25.Doubts ability
26.Seems discouraged
27.Self belittling
28.Pleasant but passive
29.Won't compete
30.Appears retarded
31.
32.
Shy
Inaccessible to motivation17
APPENDIX D
Highland View Junici. High School
Corvallis, Oregon
Small Group Evaluation
Students: Will you give your best rating or answer to statements about the affects of the group sessions
you are having? Be as honest as possible and you need not put down your name unless you wish to do so.
Because of my group experience I feel that:
I.I understand my own behavior better.
2.I understand why I do some of the things I do.
3.I am more satisfied with myself as I am.
4.I feel that I understand adults better than I did.
5.I seem to have more trust in others.
6.I feel very much at ease in my counseling group.
7.I feel more at ease with other students in general.
8.I understand my family situation better
9.Family conditions have improved for me.
10.In general I like my teachers better.
11.I believe my grades are improving.
12.I feel more confident in my ability to make friends
and become part of a group.
13.I can see some things that I have been doing wrong.
14.I feel that I can express most of my true feelings inthis group.
15.I am more interested in helping others to be happy.
16.I see that many others have problems similar to mine.
17.Would you like to continue this group into the last 9 weeks?
18.Have you enjoyed the group work?
19.Do you feel that you have changed as a result of being in the group?
20.Do you feel that the time has been wasted?
21.Did you feel better for having had a chance to criticize
the school and teachers?
22.Did you resent having the group members or the
counselor point out some of your weaknesses?
23.Do you enjoy telling your troubles to others?
24.Do you enjoy listening to others tell their troubles?
25.Is it fun to be critical of another group member?
26.Do you feel that anyone has betrayed your confidence?
27.Have you resented the tests which you have taken as a part of the study?
28Do you feel that small group counseling would be a benefit
to other students?
29.Would you advise the school to continue small group work in the future?
30.Do you feel that the group ever got around to discussing things of great
interest to you?APPENDIX E
GROUP COUNSELING RECORD
A - H Counselees
1 - 3 Intensity of feelings expressed
Counselor
Date
Feelings Expressed During Session
No.
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